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ABSTRACT 


The  main  purpose  of  this  study  was  to  determine  the  importance 
assigned  to  each  task  of  the  secondary  school  by  the  principals  in  the 
Province  of  Alberta.  A  second  purpose  was  to  establish  how  the  ranking 
of  the  high  school  tasks  were  related  to  variables  of  the  principals 
and  of  the  schools. 

Data  were  collected  by  mail.  One  hundred  and  fifty  principals 
were  sent  a  copy  of  The  T.  P.  E.  Opinionnaire  developed  by  researchers 
at  the  University  of  Chicago  and  asked  to  rank  the  16  tasks  of  the 
secondary  school  into  7  positions.  The  principals  were  also  asked  to 
complete  a  "Educational-Personal  Information  Sheet"  which  was  included. 

The  ranking  of  the  tasks  was  based  on  the  analysis  of  the 
responses  received  from  114  principals. 

The  replies  were  analyzed  in  13  different  ways  to  correspond 
to  13  variables:  age,  sex,  ethnic  origin,  religious  preference, 
marital  status,  age  group  of  offspring,  number  of  professional  and 
academic  training,  recency  of  formal  education,  academic  major,  years 
of  teaching  experience,  years  of  experience  as  a  principal,  type  of 
school,  and  type  of  district. 

The  tasks  of  the  secondary  school  were  ranked  according  to  the 
sizes  of  the  medians  for  each  sub-population  of  each  variable.  The 
variability  within  each  sub-group  was  determined  by  the  computation 
of  the  quartile  deviations.  The  variability  among  the  sub-populations 
was  computed  by  the  application  of  the  Kolmogorov-Smirnov  two-sample 
test;  every  possible  comparison  was  made.  The  level  of  significance 
in  the  differences  in  the  ranking  of  the  tasks  was  found  by  the 
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calculations  of  the  chi-squares. 

The  analysis  of  the  returned  questionnaires  indicated 
considerable  amount  of  agreement  among  the  principals  on  the  ranking 
of  the  tasks.  The  Kendall  coefficient  of  concordance  for  the  total 
sample  population  was  significant  at  the  .001  level.  Even  though 
agreement  was  high,  disagreement  was  observed. 

In  general  it  can  be  concluded  that  the  intellectual  tasks 
were  assigned  higher  priority  than  tasks  in  the  other  dimensions. 

Of  the  13  variables  taken  into  consideration,  religious 
preference,  years  of  training,  years  of  experience,  and  the  type 
of  school  district  in  which  the  principal  is  employed  would  seem 
to  be  the  best  predictors  of  the  education  viewpoints  of  the 


principal . 
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CHAPTER  I 


INTRODUCTION 


The  present  is  said  to  be  an  age  of  unprecedented  advances  in 
knowledge  and  technologies.  Every  institution  which  is  to  stand  a  fair 
chance  of  survival  has  to  periodically  adjust  its  goals  and  processes 
to  the  demands  of  society.  The  school,  as  any  other  institution,  must 
adjust  to  the  conditions  of  the  time.  McMurrin  makes  the  following 
observation  concerning  the  school: 

The  schools,  traditionally  overconservative  in  their  ways, 
must  cultivate  the  capacity  to  change  when  the  conditions  of 
society  call  for  something  different  or  when  the  educational 
research  and  technology  demand  the  use  of  new  methods. 

As  the  body  of  knowledge  expands  and  societal  values  vacillate, 

the  school  is  caught  in  a  whirlpool  of  contradicting  demands  made  on  it 

by  a  critical  public.  Downey  identifies  three  vocal  sources  of 

cr it icism: 


The  best  known  of  the  violent  critics  of  the  high  school 
appear  to  be  of  three  general  types:  first,  the  scholar -critics , 
frequently  found  in  university  circles,  whose  major  criticism  of 
the  high  school  is  its  alleged  disregard  for  academic  pursuits; 
second,  the  public  hero-critics  whose  achievements  in  their 
own  field  gain  support  for  opinions  about  education;  and  third, 
the  professional  writer-critics  who  find  education  the  j^ind  of 
controversy  that  provides  lively  journalistic  material. “ 

Somehow  the  educational  agencies,  the  departments  of  education 

and  the  local  school  boards,  must  crystallize  the  public  will  and  trans- 


'*'Sterling  M.  McMurrin,  "What  Tasks  for  the  Schools?"  Saturday 
Review,  (January  14,  1967),  p.  6. 
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L*W.  Downey,  The  Secondary  Phase  of  Education  (Toronto: 
Blaisedell  Company,  1965),  p.  6. 
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form  it  into  concrete  tasks  for  the  school.  Caught  in  a  period  of  time 
known  for  its  changing  quality,  the  school  must  ever  question  and  realign 
its  tasks  to  the  demands  of  the  public  and  the  immediate  need  of  its 
clients.  The  situation  facing  secondary  teachers  is  well  expressed  by 
Dean  N.  V.  Scarfe: 

Since  society  is  now  so  rapidly  changing  and  so  dynamic, 
the  school  has  to  be  creative  rather  than  conservative, 
constructive  rather  than  conforming.  Children  must  be 
prepared  for  new  ways  of  living,  new  ways  of  thinking  and  new 
ways  of  feeling.  These  changes  are  coming  to  us  at  so  rapid 
a  change  that,  despite  the  excellent  recommendations  of  royal 
commissions,  there  has  to  be  a  continuous  built-in  reappraisal 
of  the  secondary  education  every  few  years.  An  experimental 
approach  is  essential,  for  few  are  the  people  who  know  exactly 
how  to  teach  or  what  to  teach  in  the  new  secondary  schools  of 
today.  Still  more  difficult  is  to  know  how  to  train  teachers 
for  the  new^and  exciting  tasks  in  these  modern  schools  in 
the  future. 


I.  THE  PROBLEM 


Attempts  to  codify  the  tasks  of  education  have  mainly  emphasized 

two  conclusions:  (1)  the  lack  of  an  existing  educational  philosophy  to 

which  all  the  general  public  can  subscribe  and  (2)  the  lack  of  agreement 

4 

on  the  specific  tasks  of  the  school.  The  purpose  of  this  study  was  to 
determine  whether  correlations  exist  between  the  ranking  of  the  various 
tasks  of  education  by  the  secondary  principals  and  selected  variables, 
relevant  to  these  principals,  in  the  secondary  schools  of  the  Province 


3 

B.  Y.  Card,  "Professional  Teachers'  Perceptions  of  Social  Factors 
Influencing  Learning,"  (in  S chop]  Achievement  in  Rural  Alberta,  eds. 

B.  Y.  Card  et  al. ,  Edmonton;  Alberta  Advisory  Committee  on  Educational 
Research,  1966),  p.  10,  citing  Lawrence  W.  Downey  and  L.  Ruth  Godwin  (eds.), 
The  Canadian  Secondary  School:  An  Appraisal  and  Forecast  (Toronto: 

MacMillan  Company  of  Canada  and  W.  J.  Gage  Limited,  1963),  p.  v.  (Foreword). 

^L.  W.  Downey,  "The  People  and  Their  Schools,"  Saturday  Night , 

LXXVI  (July,  1961) ,  p.  16. 
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of  Alberta. 

Specific  Statement  of  the  Problem 

What  is  the  relative  importance  placed  upon  the  different  tasks 
of  the  school  by  the  secondary  principals;  and  how  is  the  ranking  of 
these  tasks  related  to  certain  variables  descriptive  of  the  principals 
and  the  schools? 

Sub-problems .  What  are  the  relations  between  the  perception  of 
the  importance  of  school  tasks  as  seen  by  the  secondary  principals  and 
the  following  variables? 

I.  Principal's  personal  var iables--age  and  sex, 

II.  Principal's  social  var iables--ethnic  origin,  religious 
preference,  marital  status  and  number  of  offspring, 

III.  Principal's  academic  and  professional  var iables--number 

of  years  of  professional  training,  recency  of  formal  education, 
academic  major,  years  of  teaching  experience,  years  of 
experience  as  a  principal, 

IV.  School  var iables-- type  of  school  and  type  of  school  district-- 
(e.g.  division  or  county,  public  or  separate,  academic  or 
vocational,  etc.). 

Statement  of  Hypotheses 

I.  There  will  be  no  significant  differences  in  ranking  the 

importance  of  the  tasks  of  education  based  on  the  sex  of  the 
principal . 

A.  There  will  be  significant  differences  in  ranking  the 
the  importance  of  the  tasks  of  education  based  on 
sex. 

II.  There  will  be  no  significant  differences  based  on  the 
age  of  the  principal. 

A.  There  will  be  significant  differences  based  on  age. 

III.  There  will  be  no  significant  differences  based  on  the 
religious  preference  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the 
religious  preference  of  the  principal. 
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IV. 


V. 


VI. 


VII. 


VIII. 


IX. 


X. 


XI. 


There  will  be  no  significant  differences  based  on  the 
marital  status  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the 
marital  status  of  the  principal. 

There  will  be  no  significant  differences  based  on  the 
ethnic  origin  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the 
ethnic  origin  of  the  principal. 

There  will  be  no  significant  differences  based  on  the 
number  of  offspring  the  principal  had,  has,  or  will  have 
attending  school. 

A.  There  will  be  significant  differences  based  on  the 

number  of  offspring  the  principal  had,  has,  or  will 
have  attending  school. 

There  will  be  no  significant  differences  based  on  the  amount 
of  professional  and  academic  training  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the  amount 
of  professional  and  academic  training  of  the  principal. 

There  will  be  no  significant  differences  based  on  the  major 
field  of  study  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the  major 
field  of  study  of  the  principal. 

There  will  be  no  significant  differences  based  on  the  recency 
of  formal  education  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the 
recency  of  formal  education  of  the  principal. 

There  will  be  no  significant  differences  based  on  the 
teaching  experience  of  the  principal. 

A.  There  will  be  significant  differences  based  on  the  teaching 
experience  of  the  principal. 

There  will  be  no  significant  differences  based  on  the  number 
of  years  of  experience  as  a  principal. 

A.  There  will  be  significant  differences  based  on  the 
number  of  years  as  a  principal. 

There  will  be  no  significant  differences  based  on  the  type 
of  school  in  which  the.  principal  is  employed. 

A.  There  will  be  significant  differences  based  on  the  type 
of  school  in  which  the  principal  is  employed. 
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XIII.  There  will  be  no  significant  differences  based  on  the 
type  of  school  district  in  which  the  principal  is 
employed . 

A.  There  will  be  significant  differences  based  on  the 
type  of  school  district  in  which  the  principal  is 
employed. 

Importance  of  The  Study 

Current  literature  attests  to  the  importance  of  having  clearly 

5  6  7  8 

defined  tasks  in  education.  Taba  ,  Downey  ,  Bruner  ,  and  Baker  ,  are 
but  a  few  who  have  stressed  the  need  for  clear  educational  objectives. 

At  the  school  level,  the  need  for  clear  specific  goals  becomes  imperative 
if  the  program  is  to  have  continuity  and  coherence.  Any  institution 
which  is  to  function  with  a  minimal  loss  of  energy  must  have  all  its 
components  directed  toward  the  achievement  of  its  goals.  The 
effectiveness  of  the  school  is  to  a  degree  dependent  on  the  clarity  with 
which  the  staff  members  perceive  its  goals. 

The  principal  as  the  educational  leader  in  the  school  must  have 
a  clear  conceptual  image  of  the  tasks  of  the  school.  Bargen  states: 


^Hilda  Taba,  Curr iculum  Development:  Theory  and  Practice  (New 
York:  Harcourt,  Brace  and  World,  Inc.,  1962). 

g 

L.  W.  Downey,  The  Task  of  Public  Education  (University  of 
Chicago,  Chicago:  Midwest  Administration  Center,  1960) . (Mimeographed. ) 

^J.  S.  Bruner,  The  Process  of  Education  (New  York:  Vintage 
Books,  1960). 

g 

H.  S.  Baker,  "Re-examining  the  Purposes  of  Education," 
Canadian  Education  and  Research  Digest ,  III  (September,  1953) , 
pp.  191-193. 
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To  me,  one  of  the  basic  jobs  of  the  principal  is  to 
perceive  with  wisdom  and  balanced  judgement  the  tasks  and 
problems  of  his  organization.  Without  such  a  perception 
there  can  be  no  real  leadership  and  his  job  of  doing  ^thus 
and  thus'  becomes  a  series  of  meaningless  activities. 

A  present  trend  emphasizes  the  democratic  process  of  reaching 

decisions.  Accordingly,  all  members  of  an  institution  affected  by  a 

decision  should  participate  in  the  making  of  the  decision.  It  would 

seem  that  in  a  school,  teachers  should  participate  in  the  decision 

making  process  by  presenting  alternatives  and  by  investigating  the 

possible  consequences  of  each  alternative.  While  the  principal  may 

encourage  the  staff  members  to  make  suggestions,  it  is  he  who  has  the 

authority  to  make  the  decision  and  who  has  to  accept  the  responsibility 

for  it.  Even  as  a  leader,  when  the  group  is  studying  alternatives, 

".  .  .he  _/the  principally  also  has  the  task  of  motivating  people  to 

act  in  a  manner  conducive  to  attainment  of  the  organizational 

objectives . " 

As  coordinator  of  the  educational  activities,  the  principal 
must  initiate  processes  necessary  for  each  member  of  the  teaching  staff 
to  study  and  adopt  a  common  set  of  goals.  This  requires  the  development 
of  a  learning  situation.  The  individual  teacher  must  somehow  internalize 
the  goals  of  the  school  so  that  the  goals  he  sets  for  himself  will  be 
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P.  F.  Bargen,  "Of  Principals  and  Leaders,"  (in  The  Tasks  of 
the  Principal,  ed.  F.  Enns,  Edmonton:  The  Policy  Committee,  Leadership 
Course  for  School  Principals,  1963),  p.  3. 

■^E.  Miklos,  "Some  Aspects  of  the  Social  Structure  of  a  School," 
(in  The  Tasks  of  the  Principal ,  ed.  F.  Enns,  Edmonton:  The  Policy 
Committee,  Leadership  Course  for  School  Principals,  1963),  p.  21. 
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related  to  those  of  the  school.  As  the  school  grows  in  size  and 
complexity,  there  is  greater  need  for  clear  communication  and  cooperation 
among  teachers  and  administrator  if  the  tasks  of  the  school  are  to  be 
achieved . 


The  behavioural  sciences  suggest  that  such  a  task  of  adjusting 
and/or  changing  attitudes  is  best  realized  by  group  processes.  MacKay's 
first  guideline  to  the  principals  for  bringing  about  behavioural  change 
is,  "It  is  usually  easier  to  change  individuals  formed  in  groups  than 
to  change  any  one  of  them  separately."^  Openshaw  offers  this  suggestion 
for  improving  agreement  on  goals: 

The  teacher  must  have  the  opportunity  to  help  set  the 
goals  and  plan  the  activities  in  which  he  is  to  participate, 
for  all  behavior  is  goal-centered. 

Students  of  the  process  of  change  suggest  that  people's 
involvement  and  participation  in  the  growth  and  productivity 
of  an  enterprise  are  directly  related  to  the  opportunity  which 
they  have  to  affect  the  alternative  courses  of  action  open  to 
them.  Therefore,  all  decisions  cannot  be  made  in  the  district 
office  apart  from  the  expectations  and  feelings  of  those  who 
will  be  involved,  if  in-service  work  is  to  change  behavior  toward 
desired  ends.  The  tocher  must  identify  with  the  program  in  a 
deeply  personal  way. 

A  clear  perception  of  the  goals  the  school  is  striving  to  achieve 
is  an  asset  to  the  principal  in  the  operation  of  profitable  in-service 
programs . 

More  and  more  the  principal  of  a  school  is  considered  its 


^  D.  A.  MacKay,  "Inservice  Education:  A  Strategy  for  Staff 
Development,"  (in  The  Principal  and  Program  Development ,  ed.  F.  Enns, 
Edmonton:  The  Policy  Committee,  Leadership  Course  for  Principals,  1964), 
p.  71. 

12 

C.  Openshaw,  "Attitudes  for  Growth,"  Educational  Leader  ship , 

XX  (November,  1962)  ,  p.  92. 
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educational  leader.  S.  A.  Earl  points  to  the  difficulties  that  have 
to  be  overcome  by  the  principal  in  his  role  of  educational  leader: 

It  seems  to  me  that  a  principal's  effectiveness  as  an 
educational  leader  is  a  function  of  his  understanding  of 
the  forces  which  are  impinging  on  society  and  of  his  skill  in 
developing  and  maintaining  a  viable  education  program  aimed 
at  providing  the  kind  of  social  environment  which  will  motivate 
children,  youth,  and  adults  to  acquire  the  knowlege,  skills, 
attitudes  and  values  appropriate  in  a  changing  society.  To 
educate  for  the  present  is  a  most  di^icult  task,  to  educate 
for  the  future  is  a  formidable  task. 

The  success  of  the  leader  will,  in  no  small  measure,  depend  on 
his  proper  timing  for  the  introduction  of  change.  As  pointed  out  by 
Earl,  the  principal  must  read  the  signs  from  society,  but  the  educational 
directions  are  seldom  clearly  expressed  by  the  community.  Yet  the 
principal  is  faced  with  the  task  of  deciphering  the  indications  of  the 
present  so  that  the  present  school  population  will  be  prepared  suitably 
either  to  enter  the  world  of  further  education  or  the  world  of  work.  In 
some  way  the  principal  must  confirm  his  beliefs  concerning  the  objectives 
he  deems  suitable  for  his  school  if  he  is  to  act  with  the  decisiveness 
and  conviction  demanded  of  a  leader.  However,  there  are  few  sources  to 
which  the  principal  can  turn  for  reviewing  and  clarifying  his  own  stand 
on  the  goals  of  education.  A  comparison  of  his  views  with  those  held 
by  his  colleagues  should  prove  a  worthwhile  undertaking.  As  principals 
are  daily  involved  in  the  directing  of  schools,  they  are  in  an 
advantageous  position  to  appraise  the  school  and  to  make  suggestions 
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S.  A.  Earl,  "Social  Change  and  Implications  for  the  School 
Administrator,"  (in  The  Principal  and  Educational  Change ,  eds.  E. 
Miklos  and  H.  E.  Farquhar,  Edmonton:  The  Policy  Committee,  Leadership 
Course  for  Principals,  1966),  p.  12. 
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concerning  changes  in  the  tasks  of  the  school. 


II.  ORGANIZATION  OF  THE  REMAINDER  OF  THE  THESIS 


Chapter  II  Review  of  the  Literature 

Chapter  II  Research  Procedure,  Instrument,  Delimitations, 
Limitation,  and  Assumptions 

Chapter  IV  Description  of  Sample 

Chapter  V  Analysis  of  Data 


Chapter  VI  Summary  of  Study  and  Conclusions 


III.  SUMMARY  OF  CHAPTER  I 

The  importance  of  the  goals  of  any  organization,  be  it  a 
school,  commerce,  industry  or  politics  is  stressed  over  and  over  again 
by  every  student  of  organizations. 

The  problem  in  this  study  is  to  investigate  the  relative 
importance  placed  on  each  task  of  the  school  by  the  principals  in  the 


province  of  Alberta. 
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CHAPTER  II 


REVIEW  OF  RELATED  LITERATURE 


Introduction. 

The  tasks  of  the  school  have  been  the  center  of  a  continuing 
controversy  ever  since  the  origin  of  that  institution.  The  controversy 
has  preoccupied  eminent  philosophers  and  educators  in  every  historical 
period  of  civilized  man.  A  complete  review  of  the  published 
materials  on  the  subject  would  constitute  an  immense  undertaking.  Most 
of  the  prevalent  literature,  current  and  past,  was  sifted  by  the 
developers  of  the  T.P. E.  Opinionnaire .  Downey  indicates  the  extent  of 
the  task,  "The  framework  reflected  the  convictions  of  thousands  of 
individuals  who  presumably  were  influential  in  educational  matters."^ 

The  present  is  a  time  of  unprecedented  criticisms  hurled  at  the 
school  from  many  segments  of  society.  The  messages  are  far  from  reaching 
agreement,  "There  is,  in  fact,  a  constant  babble  of  voices  as  millions 

2 

of  people  with  many  and  often  conflicting  ideas  speak  about  education." 
The  School;  A  Partner 

It  could  be  said  that  the  ultimate  goals  of  education  are  as 
broad  as  the  goals  which  the  society  has  for  its  people.  The  school, 
however,  cannot  and  must  not  assume  that  it  is  responsible  for  all 

^Le  W.  Downey,  The  Secondary  Phase  of  Education  (Toronto: 
Blaisedell  Company,  1965),  p.  45. 

^National  Education  Association,  Schools  for  the  60 ' s  (Washington, 
D.C.  ,  1963)  ,  p.  VI. 
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educational  activities  of  youth,  or,  even,  of  adults  today.  The 
school  must  realize  that  it  is  a  partner  with  other  agencies  and  that 
it  must  only  attempt  to  perform  the  educational  functions  for  which  it 
is  best  suited.  Were  the  school  to  embrace  too  many  tasks,  it  would  be 
doomed  to  mediocraty,  if  not  to  complete  failure.  In  adopting  appropriate 
tasks,  the  school  must  limit  the  number  of  tasks  it  will  undertake  and 
then  it  must  assign  the  proper  priority  to  these  tasks.  Downey  under¬ 
lines  the  importance  of  this  procedure: 

The  completely  effective  performance  of  a  task  is  a  rare 
achievement  in  any  situation.  In  five  or  six  hours  a  day, 

180  to  190  days  a  year,  the  public  school  can  only  do  certain 
things  for  certain  students.  It  seems  ridiculous  to  presume 
then  that  all  the  task  elements  are  of  equal  importance  in  all 
situations  and  for  all  youngsters.  Thus  listing  the  task 
elements  is  only  half  of  the  job;  J^hey  should  also  be  assigned 
specific  priorities  of  importance. 

The  School  Must  Mirror  Society 

What,  then,  is  the  basis  for  the  formulation  of  the  school 

tasks?  The  tasks  of  education  must  somehow  reflect  the  type  of  society 

which  the  school  is  designed  to  serve.  In  a  democratic  country,  the 

tasks  set  for  the  school  must  mirror  the  will  of  the  citizens.  But 

this  public  will  is  seldom  clearly  defined.  In  re-examining  the  tasks 

of  education,  H. S,  Baker  makes  the  following  statement: 

Still  others  maintain  that  our  basic  problem  has  to  do  with 
the  determination  of  educational  purposes - that  if  only  we 

r 

3 

L.  W.  Downey,  The  Task  of  Public  Education  (University  of 
Chicago:  Midwest  Administration  Center,  1960),  p.  75. 
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could  decide  where  it  i^  we  want  to  go,  and  why,  most  of  our 
troubles  would  be  over. 

Unfortunately,  the  solution  is  not  as  simple  as  some  individuals 
would  have  us  believe.  The  goals  of  education  in  a  dynamic  society 
cannot  achieve  the  permanency  that  such  people  would  attach  to  them. 

Rather  it  seems  more  rational  to  accept  the  view  expressed  by  Dean 
Scarfe  that  the  goals  will  have  to  be  revised  every  second  year  or  so. 

Hilda  Taba  concurs  with  Scarfe  on  the  need  for  continual  re-adjusting 
of  the  educational  goals: 

If  society  and  culture  are  changing,  then  it  is  the  task  of  the 
school  to  play  a  constructive  role  in  the  change.  Education 
must  adjust  its  aims  and  program  to  the  changing  conditions,  and, 
if  possible  foreshadow  them,  especially  under  conditions  of 
rapid  change  introduced  by  modern  technology.  Without  a 
continual  reorientation  to  changing  conditions  education  becomes 
unreal  and  in  a  sense  useless  because  it  doesn't  prepare 
youth  for  life's  problems  and  responsibilities.  To  meet 
changing  conditions  means,  of  course,  that  both  the  aims  of 
education  and  the  program  devised  to  implement  these  aims, 
including  the  orientation  brought  to  bear  on  the  materials  used 
must  be  changed  also. 

What  broad  guidelines  can  the  task  setters  follow  in  the  performance 
of  their  duties?  The  obvious  answer  would  be  that  they  should  take  their 
lead  from  the  educational  philosophy  held  by  society.  But  Downey  and 
his  associates  have  come  to  the  conclusion  that  there  is  no  education 
philosophy  undergirding  the  school  system  in  America.  The  task  setters 
must,  therefore,  establish  goals  on  which  a  large  majority  of  the  citizens 


4 

H.  S.  Baker,  "Re-examining  the  Purposes  of  Education,"  Canadian 
Education  and  Research  Digest,  III  (September,  1953),  p.  181. 

^Hilda  Taba,  Curriculum  Development:  Theory  and  Practice  (New 
York:  Harcourt,  Brace  and  World,  Inc.,  1962),  p.  15. 
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can  agree.  Taba  ,  Downey  ,  Bruner  ,  and  others  suggest  that  the 

school  must  inculcate  in  the  learners  knowledge,  tradition,  attitudes, 

values,  and  techniques  that  are  approved  by  the  society  which  the 

school  serves.  Many  authorities  suggest  that  a  proper  balance  need 

be  established  between  that  which  is  old  (historical)  and  that  which  is 

new  and  more  useful.  Another  balance  must  be  established  and  that  is, 

as  referred  to  by  B.  Franklin,  that  which  is  "useful"  and  that  which  is 
9 

"ornamental"  .  The  list  of  compromises,  and  the  educational  goals  are 
essentially  compromises  between  that  which  is  considered  best  and  that 
which  is  possible,  could  be  lengthened  considerably.  In  setting  the 
tasks  of  education  for  the  school,  two  major  elements  must  be  considered, 
the  immediate  client  of  the  school  and  the  social  group  which  the  school 
is  to  serve. 

The  Task  Setters 

In  a  decentralized  school  system,  as  is  common  in  Canada  and  the 
United  States  of  America,  the  setting  of  the  school  tasks  rests  with  three 
agencies,  the  department  of  education,  the  local  school  board,  and  the 
local  school.  All  three  agencies  must  attempt  to  embody  in  their  decisions 
the  will  of  the  public  to  the  greatest  degree  possible. 

The  broad  objectives  for  Canadian  Schools  are  laid  down  by  the 

Taba,  op . cit . 

^L.  W.  Downey,  The  Task  of  Public  Educat ion,  op . cit . 

8 

J.  S.  Bruner,  The  Process  of  Education  (New  York:  Vintage  Books, 

9 Ibid.  ,  p.  4. 
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various  provincial  departments  of  education.  Generally  the  goals  for  the 
school  are  published  in  two  brochures:  the  general  aims  are  usually 
published  in  the  form  of  a  yearly  Handbook  and  the  more  specified  aims 
are  published  in  pamphlets  most  often  referred  to  as  Guides,  e.g.  The 
Curr iculum  Guide  to  English,  The  Curriculum  Guide  to  Social  Studies  and 
the  like. 

Because  the  departments  of  education  are  political  agencies, 

they  possess  weaknesses  inherent  in  them.  The  chief  responsibility  of 

the  departments  in  this  domain  consists  in  reducing  the  public  will  to 

practical  tasks  for  the  school.  This  is  by  no  means  a  light  chore  as 

well  indicated  by  H.  S.  Baker: 

The  concept  of  the  'public'  will  is,  or  course,  a  hazardous 
one--even  in  a  democracy.  Most  parents  have  no  clearly 
formulated  'will'  for  public  education  except,  perhaps,  that 
their  children  should  'get  along  well  in  school.'  And  those  who 
have  thought  more  deeply  would  differ  substantially  among 
themselves  in  many  respects.  Nevertheless  our  form  of  political 
democracy  means  the  provincial  governments,  in  education  as  in 
other  concerns  for  which  they  carry  constitutional  authority, 

must  assume  the  existenc^of  a  public  will - if  only  in  terms 

of  the  majority  consent. 

The  clarity  of  the  public  will  is  rendered  more  obscure  and  un¬ 
certain  by  the  various  pressure  groups  that  desire  to  make  their 
particular  views  prevail.  Of  course,  in  a  free  society  any  interested 
individual  or  group  has  the  right  to  present  his  case  and  the  right  to 
be  heard.  But  it  takes  an  almost  infinite  amount  of  ability  and  patience 
to  reduce  the  clamors  to  a  common  denominator  that  would  make  it  possible 
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Baker,  op . cit . ,  p.  183. 
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to  consider  the  proposals  for  their  intrinsic  value  devoid  of  all 

emotional  sentiments.  Downey  expresses  concern  about  the  ability  of  a 

political  agency  to  perform  such  a  task  without  bias: 

Legislatively,  the  task  is  prescribed  by  the  enactments  of 
state  government  and  the  policies  of  the  local  boards  of 
education.  All  too  frequently,  however,  the  actions  of 
these  bodies  are  precipitated  by  the  demands  of  noisy  and 
powerful  minorities,  and  because  government  and  boards  have 
found  no  rational  basis  for  discrimination,  the  resulting 
prescriptions  of  the  school's  tasks  are  more  likely  to  be 
the  demands  of  the  loudest  spinor ity  than  the  products  of 
intelligent  consideration. 

There  is  no  doubt  that  political  expediency  plays  an  important 

part  in  the  setting  of  the  goals  of  school,  but  two  factors  have 

neucralizing  effects  on  the  demands. of  pressure  groups. (1)  The 

various  pressure  groups,  in  many  instances,  cancel  one  another  out, 

for  example,  the  demand  that  the  tasks  of  the  school  be  strictly 

restricted  to  "intellectual  endeavours"  is  countered  by  another  demand 

that  "vocational  education"  be  made  part  of  the  school  program. (2) 

The  departments  of  education  have  been  relatively  successful  in  attracting 

to  their  service  individuals  of  high  caliber--real  leaders.  While  the 

public  agencies  must  take  into  account  the  will  of  the  electorate,  it 

must  not  be  assumed  that  they  are  strictly  limited  to  this  criterion. 

Hon.  Woodrow  S.  Lloyd  expresses  his  belief  concerning  the  latitude  of 

actions  public  servants  might  exercise: 

The  role  of  the  government  is  not  fulfilled  by  a  mere  statistical 
analysis  of  public  opinion.  It  is  additionally  to  interpret  and 

"^Downey,  The  Task  of  Public  Education,  op .  cit .  p.  3 
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--  in  the  light  of  broader  information  and  vision--to  evaluate 
and  upgrade.  In  short,  to  lead. 

The  fact  remains  that  a  certain  amount  of  instability  is  inherent 

in  agencies  that  are  based  on  fickle  politics.  To  overcome  this 

weakness,  J.  I.  Goodlad  suggests: 

We  need  to  establish  several  independent  regional  curriculum 
study  centers  staffed  with  specialists  in  the  relevant  fields 
of  inquiry  for  the  purpose  of  conducting  ^e  necessary 
studies  and  desseminating  their  findings. 

Such  centers  would  be  of  considerable  help  in  steadying  the  course  of 

education  and  in  providing  a  solid  foundation  for  the  re-examination  of 

the  school  tasks. 

Difficulties  in  Establishing  Tasks 

Difficult  as  it  may  be,  goals  for  the  school  have  to  be  formulated. 

S.  M.  McMurrin  emphasizes  the  importance  of  having  clear  goals  for  the 

school:  "In  a  society  that  feeds  on  a  rapidly  advancing  and  sophisticated 

technology,  the  failure  to  have  clear  and  forceful  purposes  and  viable 

14 

ends  could  be  disastrous." 

The  effort  needed  to  create  a  conceptual  design  of  the  public 
will  and  transforming  this  design  into  a  suitable  structural  pattern  is 
indeed  a  monumental  undertaking.  Yet,  this  is  the  duty  imposed  on  the 
provincial  departments  of  education  in  Canada.  Nor  is  the  formulation 
of  tasks  in  terms  so  general  that  they  are  but  platitudes  rather  than 
12 

Baker,  op . cit . ,  p.  184. 

13 

National  Education  Association,  Plann ing  and  Organizing  for 
Teaching,  op. cit. ,  p.  26. 

14 

Sterling  M.  McMurrin,  "What  Tasks  for  the  Schools?"  Saturday 
Review  (January  14,  1967),  p.  40. 
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guidelines  acceptable.  Goodlad  states,  on  this  question: 

Objectives  are  statements  of  educational  intent  expressed  so 
specifically  as  to  establish  criteria  for  selecting  and 
organizing  what  is  to  be  taught.  A  valid  set  of  these 
objectives  is  a  set  that  adequately  reflects  societal  aims  for 
the  school. 

It  is  therefore  clear  that  objectives  for  the  school  cannot  be  set  so 
nebulously  that  they  serve  no  useful  purpose,  nor  can  they  be  so  narrow 
and  specific  that  they  prohibit  slight  deviations  to  adjust  the  school 
program  to  local  conditions.  As  mentioned  above,  the  department  must 
set  two  kinds  of  objectives:  those  which  describe  the  school-wide 
outcomes^  and  those  which  describe  the  behaviors  to  be  developed  in 
particular  units,  subject  areas,  courses,  or  grades. 

Making  General  Tasks  Operative 

The  general  tasks  of  the  school  as  formulated  by  the  department 
of  education  become  the  guidelines  for  action  on  the  local  school  scene. 
These  guidelines  must  become  the  focus  of  the  provincial  school  system, 
for  without  these  limitations  the  school  system  would  possess  no 
uniformity,  while  unity  carried  too  far  may  be  inhibiting,  a  certain 
degree  of  it  is  necessary  in  this  era  of  great  geographical  mobility. 
These  lines,  on  the  other  hand,  must  not  be  so  stringent  that  they  afford 
no  flexibility  to  meet  the  demands  of  local  conditions.  It  is  at  the 
school  level  that  objectives  must  be  made  operational  and  preferably 


^Nat  ional 
Teaching,  op. cit . , 
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defined  as  behavioral  responses  desired  of  the  learner.  A  Report  of 

the  NEA  Project  on  Instruction  states  most  clearly  the  need  for  school 

objectives:  "The  professional  staff  is  responsible  for  translating  the 

broad  aims  into  specific  objectives  that  indicate  priorities  and  define 

1 6 

clearly  the  behaviors  intended  for  the  learners."  Saylor  and  Alexander 
list  the  following  seven  reasons  why  the  principal  and  staff  should  spend 
time  and  energy  in  developing  clear  tasks  for  the  school. 

1.  Clarify  the  role  of  the  school.  The  statement  of  aims 
will  define  the  responsibilities  and  functions  accepted  by  the 
school.  It  will  enable  parents  and  citizens  to  ascertain  the 
sets  of  behavioral  responses  the  school  believes  to  be 
desirable  and  which  it  assumes  responsibility  for  teaching. 

2.  Guide  decision  making.  In  determining  school  policy 
reference  to  the  statement  of  the  aims  of  the  school  will  constitute 
a  basis  for  making  decision. 

3 .  Determine  the  selection  of  units  of  school  learning 
experiences.  Selection  from  among  the  almost  unlimited  range 

of  units  of  experience  that  could  be  contrived  by  the  school  is, 
of  course,  necessary.  Choices  are  determined  by  the  outcomes 
to  be  sought  by  the  school.  There  is  no  other  way  in  which  to 
select  school  experience,  whether  the  aims  are  stated  or  are 
implicit  in  the  behavior  itself. 

4.  Set  the  parameters  for  the  school  experiences  of  pupils. 

As  the  teacher  directs  the  behavior  of  pupils,  the  bases  for 

such  direction  are  the  outcomes  the  teacher  expects.  The  parameters 
of  all  the  experiences  for  pupils  that  are  guided  and  directed 
by  a  teacher  are  the  aims  of  education. 

5 .  Serve  as  a  guide  for  the  development  of  pupil  motives. 

The  teacher  will  use  all  his  professional  skill  to  elicit  in  all 
pupils  participating  in  a  unit  of  school  experience  the  motives 
that  promise  to  result  in  the  behavioral  responses  that  he 
strives  for. 

6 .  Provide  the  basis  for  evaluating  the  curriculum  of  the 
school .  Evaluation  of  the  school  will  be  done  by  many  persons. 
Teachers  should  determine  the  extent  to  which  pupils  in  the 
school  build  into  learning  the  desired  behavioral  responses. 
Administrators  and  board  of  education  will  appraise  the  work 
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Ibid. ,  p.  50. 
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of  the  school  to  determine  the  extent  to  which  it  is  attaining 
the  ends  envisioned.  The  citizens  themselves  will  judge  the 
effectiveness  of  the  school  in  some  degree  at  least  by  observing 
and  analyzing  the  behaviors  of  the  pupils  of  the  school.  Aims 
thus  become  the  basis  for  such  evaluations.  If  the  objectives 
have  been  formally  defined  and  have  been  approved  by  teachers, 
board  members,  administrators,  and  citizens,  evaluations  will 
be  more  valid,  thorough,  and  significant  for  further  planning 
and  decision  making. 

7 .  Enable  the  staff  and  the  board  of  education  to  improve 
the  curriculum.  Improvement  is  impossible  unless  there  is  some 
determination  of  what  constitutes  goodness.  Any  changes  in 
the  program  and  structure  of  the  school,  therefore,  should 
be  in  the  direction  of  trying  to  achieve  m^e  effectively 
the  ends  sought  through  school  experience. 

As  is  the  case  for  officials  of  the  departments  of  education, 
the  school  principal  and  his  staff,  who  have  studied  the  needs  of  the 
students  in  modern  society  and  are  convinced  of  the  validity  of  certain 
tasks  for  the  school,  should  not  be  limited  to  popular  demand,  but 
should, through  the  exercise  of  leadership,  convince  the  school  patrons 
of  the  necessity  of  adopting  the  new  goals  or  of  shifting  the  emphasis 
on  already  accepted  goals. 

I.  RESEARCH  SURVEYS 


Chicago  Study 

It  has  been  stated  that  the  tasks  set  for  the  school  by  the  offi 
cial  bodies  should  be  closely  related  to  the  desire  of  the  public.  Few 
surveys  have  endeavoured  to  assess  the  differences  existing  between  the 


^Saylor  and  Alexander,  Curriculum  for  Modern  Schools,  (New  York 
Holt,  Rinehart  and  Winston,  Inc.,  1966),  pp.  157-158. 
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opinons  held  by  professional  educators  and  the  opinons  held  by  the 
general  public.  A  number  of  researchers  at  the  University  of  Chicago 
have  developed  an  instrument,  The  T.  P.  E.  Opinionnaire,  which  renders 
such  a  comparison  feasible.  The  instrument  was  also  designed  to  gather 
information  in  an  attempt  to  discover  why  and  in  what  respects  people 
differ  in  their  basic  educational  viewpoints.  Having  developed  the 
Opinionnaire,  the  researchers  carried  on  an  extensive  research  project. 
(The  procedure  followed  by  the  researchers  in  developing  The  T.  P.  E. 
Opinionnaire  is  outlined  in  Chapter  IV  and  the  Opinionnaire  is  included 
in  Appendix  A.) 

Sample  population. 

The  researchers  selected  arbitrarily  four  geographical  areas  in 
the  United  States  and  one  in  Canada.  In  each  area,  three  communities  were 
selected  which  would  hopefully  represent  a  typical  residential  suburb, 
a  typical  independent  industrial  city,  and  a  typical  independent  farm 
town. 


Regional  differences 

Analysis  of  the  returns  demonstrated  that  the  five  regions  differed 

in  their  perceptions  of  the  tasks  of  the  public  school.  Downey  reports: 

The  Midwest  assumed  what  might  be  called  a  middle-of-the-road 
position;  The  West  deviated  in  the  direction  of  socialization; 
the  South  emphasized  personal  development,  particularly  physical; 
and  Canada,  the  greatest  deviant,  favored  intellectual,  world- 
citizenship,  and  aesthetic  development , ^ut  minimized  the  physical 
and  the  patriotic  aspects  of  education. 

The  degree  of  difference  between  the  Canadian  region  and  any 
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region  in  the  United  States  was  greater  than  any  difference  exhibited 
by  the  comparison  of  any  two  regions  in  the  United  States.  Downey 
continues : 


First,  Canadians  appeared  to  believe,  more  emphatically  than 
did  Americans,  that  the  public  school  should  serve  the  individual; 
Americans  believed,  on  the  other  hand,  that  it  should  serve 
society.  Canadians  as  a  group,  assigned  considerably  higher 
priority  than  did  Americans  to  knowledge,  scholarly  attitudes, 
creative  skills,  aesthetic  appreciation  and  morality,  as 
outcome  of  schooling.  Americans  emphasized  physical  development, 
citizenship,  patriot^m,  social  skills  and  family  living  much 
more  than  Canadians. 

Downey  sumarizes  the  other  findings  of  the  Chicago  project  in 
this  manner: 

1.  There  was  a  high  degree  of  agreement  regarding  the  task 
of  the  public  school.  All  respondents,  both  educators  and 
non-educators,  perceived  intellectual  development  to  be  the 
most  important  outcome  in  public  schooling.  There  were, 
however,  subtle  disagreements,  variations  in  the  amount  of 
emphasis  people  were  willing  to  place  upon  the  intellectual  or 
other  aspects. 

2.  Occupation  and  amount  of  schooling  were  the  best  predictors 
of  educational  belief.  Perhaps  these  are  related,  but  two 
variables  emerged  more  or  less  independently  as  consistent 
indicators  of  perception  of  the  task.  The  higher  one's  position 
on  the  occupational  continuum,  the  greater  the  importance  he 
assigned  to  the  intellectual,  the  aesthetic,  and  the  world 
citizenship  aspects  of  the  task;  conversely,  the  less  importance 
he  assigned  to  the  physical,  the  moral,  the  consumer,  and  the 
vocational  aspects.  Similarly,  the  more  schooling  the  respondents 
had  themselves,  the.  more  they  tended  to  emphasize  the  intellectual 
aspects  and  minimize,  the  social,  physical,  and  vocational  aspects 
of  education. 

3.  Age  was  a  somewhat  less  reliable  predictor,  as  were  race  and 
religion.  It  was  rather  surprising  to  note,  however,  that,  the 
older  the  respondent,  the  more  he.  tended  to  favor  the  physical, 
the  patriotic,  the  moral,  and  the  family  aspects  of  education; 
the  younger  the  respondent,  the  more  he  tended  to  favor  the 
intellectual  and  related  aspects. 
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Catholics,  as  a  group,  placed  greater  emphasis  upon  the  patriotic, 
the  civic,  and  the  moral  elements  than  did  the  Protestants, 
Negroes,  as  a  group,  placed  greater  emphasis  upon  the  physical, 
the  social,  and  the  moral  than  did  the  whites, 

4.  Community- type,  income,  sex,  and  proximity- to-school  did 
not  prove  to  be  variables  closely  associated  with  educational 
viewpoints , 

5.  The  factor  analysis  identified  three  basically  different 
educational  philosophies  or  perceptions  of  the  school's  task, 
and  three  corresponding  groups  or  respondents.  The  points  of 
view  were:  first,  a  high  value  upon  the  intellectual  and  related 
components;  second,  a  high  value  upon  the  productive  and  related 
intellectual  skills,  with  a  corresponding  low  value  upon  the 
social  and  certain  aspects  of  the  personal;  and  third,  a  high 
value  upon  the  social,  particularly  the  civic  and  patriotic,  and 
a  corresponding  low  value  uggn  the  personal,  particularly  the 
physical  and  the  aesthetic. 

Since  the  present  study  was  concerned  with  the  viewpoint  of 
professional  educators,  the  observations  made  by  Downey  on  this  group  are 
interesting.  He  states: 

Educators  assigned  a  significantly  higher  priority  of  importance 
to  three  of  the  intellectual  items  than  did  non-educators. 

They  also  placed  greater  emphasis  upon  emotional  stability, 
aesthetic  appreciation,  citizenship,  and  world  citizenship. 

The  researchers  also  found  that  even  though  educators,  as  a  group, 

agreed  more  closely  than  did  any  lay  group,  there  were  minor  differences 

associated  with  the  amount  of  professional  training. 

Educators  with  less  than  B„A„  degrees  emphasized  vocational 
guidance  and  training  and  home  and  family  more  than  did  those 
with  degrees;  but  educators  with  B.A.  degrees  regarded  the  same 
items  to  be  more  important  than  educators  with  graduate  training 
did . 

Downey  points  out  another  difference  among  educators  that  is 
unexpected.  He  comments,  "In  case  of  educators,  the  priority  assigned 
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The  T.  P.  E.  Opinionnaire  was  the  instrument  used  in  Alberta  in 
1959  by  John  H.  M.  Andrews  to  gather  information  on  public  and 
professional  opinion  regarding  the  tasks  of  the  public  school. 

Sample  population 

The  province  was  divided  into  fifteen  sampling  units  which 
included  the  large  cities  of  Edmonton  and  Calgary,  smaller 
cities  represented  by  Grande  Prairie,  Red  Deer,  and  Lacombe, 
and  rural  areas  together  with  towns,  selected  on  the  basis  of 
geographic  representativeness  of  the  province.  S^ool  divisions 
and  counties  formed  the  basis  of  rural  sampling. 

The  public  sample  numbered  2999. 

The  teachers  in  the  sample  were  requested  to  respond,  not  by 
giving  their  opinions  on  the  importance  of  each  task  of  education,  but 
rather  by  indicating  the  importance  of  the  tasks  as  they  were  emphasized 
in  their  own  classroom.  The  teacher  sample  then  became  the  criterion 
against  which  the  responses  of  the  other  sub-publics  were  compared. 

"The  final  sample  totalled  216  elementary  teachers  and  210  high  school 
teachers .  "24 


Findings  of  the  Alberta  survey 

Some  of  the  conclusions  offered  by  the  researcher  are: 

There  is  a  considerable  amount  of  agreement  among  all  groups 
included  in  the  study  as  to  the  relative  importance  of  different 
tasks  of  the  elementary  school  and  the  high  school.  This  is 
illustrated  by  the  fact  that  all  the  groups  agree  on  the  three 
most  important  tasks  for  the  elementary  school  and  also  for  the 

22  IbicL,  p .  49  . 

23John  H.  M.  Andrews,  Public  and  Professional  Opinion  Regarding  the 
Tasks  of  the  Public  School  of  Alberta  (Edmonton:  Faculty  of  Education, 
University  of  Alberta,  1959),  p.  7. 

24Ibid,  p.  9. 
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high  school.  Although  there  is  considerable  agreement  among 
different  groups  there  is  a  large  amount  of  disagreement  within 
groups.  There  is  not  one  of  the  sixteen  tasks  which  was  not  put 
in  the  first  place  by  some  people  in  the  public  sample.  Neither 
is  ther^one  of  the  tasks  which  was  not  put  in  last,  place,  by  some 
people . 

The  most  striking  conclusion  that  may  be  drawn  from  these 
summaries  is  that  school  superintendents  and  professors  in  the 
Faculty  of  Education,  as  groups,  agree  almost  completely  with 
the  relative  importance  of  the  tasks  as  they  are  presently 
emphasized  in  the  school* 

An  overall  view  of  the  difference  between  public  opinion 
and  present  practice  in  the  schools  presents  a  relatively 
consistent  picture.  There  is  a  strong  desire  to  have  both 
elementary  and  high  schools  increase  their  emphasis  upon  the 
non-academic,  practical,  vocational  tasks.  At  the  same  time 
they  would  have  less  emphasis  placed  upon  those  tasks  having 
to  do  with  c^tural  activities,  citizenship,  and  intellectual 
development . 

University  professors  in  faculties  other  than  the  Faculty 
of  Education  express  a  general  desire  for  the  schools  to  increase 
their  emphasis  on  the  academic  and  cultural  tasks  and  to  decrease 
their  emphasis  on  tas^  having  to  do  with  personal  development 
and  national  loyalty. 

Opinions  as  related  to  personal  characteristics 

People’s  opinions  were  found  to  be  highly  related  to  their 
status  with  respect  to  occupation,  income,  age,  sex,  religion, 
amount  of  education,  and  ethnic  origin.  Of  these  eight  variables 
the  one  most  highly  related  to  opinions  on  school  objectives 
was  amount  of  education. 

The  results  indicate  that  the  ideal  type  who  emphasizes  the 
academic  objectives  of  the  schools  is  a  person  who  has  high 
occupational  status  ( if  a  woman,  her  husband  has  such  status), 
has  a  high  income,  is  young,  is  female,  is  Protestant,  has  a  large 
amount  of  formal  education,  and  the  native  language  of  his  or 
her  father  is  English. 

On  the  other  hand  the  ideal  type  who  emphasizes  the  non- 
academic  objectives  of  the  schools  is  a  person  who  has  low 
occupational  status,  has  a  low  income,  is  old,  is  male,  is 
Catholic,  has  little  formal  education  and^he  native  language 
of  his  or  her  father  is  French  or  Polish. 
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II.  SUMMARY  OF  CHAPTER  II 

The  difficulty  of  establishing  appropriate  tasks  for  Canadian 
schools  may  be  attributed  to  two  factors:  (1)  the  lack  of  an  educational 
philosophy  to  which  a  large  majority  of  citizens  can  subscribe,  and  (2) 
the  wide  diversity  of  goals  held  by  different  segments  of  the  Canadian 
"mosaic".  When  formulating  the  tasks  for  the  school,  the  educational 
agencies  have  to  give  special  considerations  to  the  needs  of  the 
learners  and  to  the  wishes  of  society  which  the  school  is  to  serve.  Try 
as  they  may,  the  agencies  will  never  satisfy  every  group.  In  the  present 
changing  society,  the  tasks  of  the  school  will  have  to  be  carefully  examined 
and  re-assessed  periodically  to  meet  the  demands  of  the  young  generation 
which  will  have  to  adjust  to  a  society  which  is  but  hazily  perceived  by 
the  most  penetrating  minds  of  present  educators. 

The  onerous  work  of  establishing  the  tasks  of  the  school,  to 
facilitate  the  adjustment  of  today's  youth  in  the  society  of  tomorrow, 
demands  the  most  painstaking  efforts.  Yet,  as  Pullias  explains, 
educators  cannot  renege: 

But  you  and  I  know  deeply  that  this  routine  learning  of 
generalizations  from  other  peoples'  experience  is  at  best 
only  a  means  to  something  deeper  and  more  fundamental-- 
something  that  releases  and  unfolds  the  imcomparable  potential 
of  man  for  all  he  can  be  as  a  person.  If  we  do  not  probe  to 
these  depths  or  reach  such  heights  in  education,  we  cannot 
hope  to  ju^ify  the  trust  that  has  been  placed  in  us  as 
educators . 

Two  studies  using  The  T.  P.  E.  Opinionnaire  for  the  collection 
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of  data  have  reached  quite  similar  conclusions.  Fortunately,  all  sub¬ 
groups  of  the  population  studied  agreed  on  the  ranking  of  the  most 
important  tasks  for  the  school.  As  stated,  "This  agreement  on  the 

most  important  tasks  is  especially  significant  because  it  is  at  this  point 

30 

that  disagreement  would  be  most  disruptive."  The  most  accurate 
predictors  of  educational  viewpoints  were  found  to  be  "occupation"  and 
•amount  of  schooling". 

Only  by  a  serious  study  of  present  trends  and  by  the  application 
of  imaginative  insight  can  the  tasks  set  for  the  school  hope  to  prepare 
future  adults  with  the  sound  educational  background  to  meet  the  challenge 
which  lies  in  the  future. 
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CHAPTER  III 


RESEARCH  PROCEDURE 

Sample  for  Study 

Because  the  focus  of  interest  in  this  study  was  the  priority  assigned 
to  each  task  of  the  secondary  school  by  the  principals,  the  sample  was  ran¬ 
domly  drawn  from  all  the  schools  of  Alberta  which  offer  the  complete  secon¬ 
dary  program.  There  were  285  schools  in  the  total  population  which  met  this 
criterion.  It  was  decided  that  a  sample  of  150  principals  from  the  list  of 
schools  would  constitute  an  adequate  sample  for  this  study.  The  schools  were 
all  numbered  consecutively;  then  150  numbers  from  1  to  285  were  taken  from  a 
table  of  random  numbers-*-.  The  principals  from  the  schools  bearing  these 
numbers  became  the  sample  population  for  this  study. 

The  Task  of  Public  Education  Opinionnaire 

The  instrument  used  to  collect  information  on  the  variability  of  the 
importance  assigned  to  each  of  the  task  of  the  secondary  school  by  the 
principals  was  based  on  The  Task  of  Pub  lie  Education  (T.  P.  E. )  Opinionnaire 
constructed  by  researchers  at  the  Midwest  Administration  Center  of  the 
University  of  Chicago. ^ 

The  T\_  Pj_  Eh_  Opinionnaire  (see  Appendix  A)  was  developed  by  L.  W. 
Downey,  R.  C.  Seagle,  and  A.  T.  Slagle.  Aware  of  the  controversy  that  was 
raging  concerning  the  task  or  mission  of  public  education,  these  men  devised 
and  carried  out  a  research  project  on  the  subject. 

^The  Rand  Corporation.  A  Million  Digits  with  100,000  Deviates . 
(Glencoe,  Illinois:  The  Free  Press  Publishers,  1955) 

^L.  W.  Downey,  The  Task  of  Public  Education  (University  of  Chicago: 
Midwest  Administration,  1960) 
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In  some  ways  the  study  was  unique,  for  although  opinions 
and  judgments  in  this  area  are  many,  the  task  is  seldom 
considered  an  appropriate  subject  for  research.  The  task  is 
largely  a’phllos'oph'ical  matter ,  a  question  of  what  ought  to  be; 
thus  scientists  typically  regard  it  to  be  outside  their  domain 
- — a  subject  of  debate,  but  not  a  subject  of  research. 3 

The  study  had  two  broad  purposes:  "...  first,  to  identify  the 
elements  of  the  tasks  of  public  education  and  second,  to  determine  the  extent 
to  which  the  public  perceived  those  elements  to  be  important  aspects  of  the 
tasks  of  the  school. In  their  attempt  to  identify  the  elements  of 
the  task  of  public  education,  the  investigators  perused  the  literature  on  the 
objectives  of  education  from  the  time  of  Horace  Mann  to  the  present.  While 
it  was  observed  that  several  groups  or  individuals  made  significant  contri¬ 
butions,  it  was  realized  that  many  of  the  stated  objectives  were  redundant. 

A  thorough  sifting  of  the  lengthy  list  of  objectives  was  performed,  with  the 
result  that: 

The  statement,  so  developed,  included  sixteen  major  purposes  that 
schools  might  adopt.  Four  of  these  dealt  with  discrete  aspects  of 
intellectual  and  academic  pursuits;  four  related  to  social  skills, 
of  getting  along  with  people  in  informal  groups  and  in  society; 
four  were  concerned  with  the  development  of  the  individual,  physically, 
emotionally,  morally,  and  aesthetically;  and  four  had  to  do  with 
preparing  students  for  definite  aspects  of  productive  adult  living. 

After  a  series  of  interviews,  the  researchers  concluded  that  this 
summation  did,  in  fact,  make  provision  for  all  the  functions  anyone 
might  wish  to  see  the  school  perform.-* 

The  sixteen  tasks  as  they  appear  are  as  follows:  (The  numbers  pre¬ 
ceding  the  tasks  are  those  assigned  to  them  on  the  Op inionnaire.  The  same 


^ Ibid,  p .  3 . 

^Ib id ,  p.  16. 

^DoWney,  The  Secondary  Phase  of  Education,  op .  c i t . ,  p.  45. 


< 


od  o:  ear  .m  f:  ?aorf:r  ba  'looisq  oildi/q  erfJ  rtalriw  o} 


i  5 '  3:  y  d;>  10  -s  1  ,1  ,  <  .  ic  rorfo  A 

3lu891 


>  tfoiqii*.  JUirr  ’tflb  3 


11  i 'o  r'>o  t  'to 


j  -  “  oc  :i  ?<  ■  3  oJ 


S'.  )  no  "91  )  od.  a  •  : B  •  3  !pd  /  3  n  •<•; 


29 

numbering  will  be  maintained  throughout  this  report.) 

(32)  A  fund  of  information  about  many  things. 

(33)  Efficient  use  of  the  3  R's~-the  basic  tools  for  acquiring  and 
communicating  knowledge. 

(34)  The  habit  of  weighing  facts  and  imaginatively  applying  them  to 
the  solution  of  problems. 

(35)  A  continuing  desire  for  knowledge--the  inquiring  mind. 

(36)  A  feeling  for  other  people  and  the  ability  to  live  and  work  in 
harmony . 

(37)  An  understanding  of  government  and  a  sense  of  civic  responsibility. 

(38)  Loyalty  to  America  and  the  American  way  of  life. 

(39)  Knowledge  of  the  world  affairs  and  the  inter-relationships  among 
peoples . 

(40)  A  well  cared  for,  well  developed  body. 

(41)  An  emotionally  stable  person--prepared  for  life's  realities. 

(42)  A  sense  of  right  and  wrong--a  moral  standard  of  behavior. 

(43)  Enjoyment  of  cultural  ac tivities--the  finerthings  of  life. 

(44)  Information  and  guidance  for  wise  occupational  choice. 

(45)  Specialized  training  for  placement  in  a  specific  job. 

(46)  The  homemaker  and  handyman  skills  related  to  family  living. 

(47)  The  management  of  personal  finances  and  wise  buying  habits 

The  sixteen  tasks  of  the  elementary  and  the  secondary  schools  are 
printed  on  separate  cards.  (Appendix  A)  The  P_j_  JL_  Opinionnaire  consists 
of  a  folder  containing  seven  pockets  for  the  elementary  school  tasks  and 
seven  pockets  for  the  secondary  school  tasks.  The  respondent  was  asked  to 
sort  the  tasks  according  to  their  importance.  In  the  first  pocket  on  the 
left-hand  side,  the  respondent  was  requested  to  place  the  task  he  considered 
most  important  for  the  school.  In  the  second  pocket,  he  was  to  place  the  next 

in  importance.  In  the  third  pocket,  he  was  to  place  the  next  three.  In  the 

fourth,  he  was  to  place  the  next  four.  In  the  fifth,  he  was  to  place  the  next 

three.  In  the  sixth,  the  next  two,  and  in  the  last  pocket,  he  was  to  place 

the  task  he  considered  least  important. 

Because  the  first  section  of  The  T.  P.  E,  Opinionnaire  is  a  question¬ 
naire  requesting  personal  information  applicable  to  the  general  public,  this 
section  was  replaced  by  an  "Educational-Personal  Information  Section"  (see 
Appendix  B)  more  appropriate  for  obtaining  information  concerning  the  variables 


( .  Ji  >qsi  iii  1  '  u  b  rift  ,  .  ,  <  .  ■  ■■  u 

.  .  ■  .  '  . 

-ji  8ft d  H(f.  i  .  •  V  i 

.  '  '  ;f  !  i  .  s’ '  •  ft 

■ 

's’  :  -:”i  ’ -  -rvy.^o  ■  ’  i i  aob  gnlunUstoo  A  (cO 

' 

I  m.  .  '  [■■  i 

($C) 

.  iP 1  oooq 

.y/jod  l  :>qoJ  3’  b  II:  t  :roi  fc  *:  >  !  v  A  (0*^) 

•  -  1  •  1<  ;  ‘J  1  .1  orfd —  asidivi:)  'jb  I,  . .  Xi  j  o  )j 

o  .3  l  r,  )  ■-  7  ■  r  rj  s  h  : 

.do;  io  qt.  ci  ►nsraoofil  (  ’Oi  g-  inift  d  »&■  ii  >sq3 

.•/  bn;-,,  aoonanjj  Irenes -ft  2c  r.  t.  )  r:  :  ,  (\>) 

— -H-j -  v  •'  ~oo  a  erf  )  tf  \fis  t1-  "■ :  1  +  ^  :«*-♦  :  e  •,  r,J 

‘  (ft  •  "  ■>;  e  »  >j  j;  •■,-  : •  .  beiniiq 

" 

- 

.  ■  '  -;:i  nl  ft-'  .  ■  *1  '  ‘  ■  ;  i;  ;>s  p>iesd  arid  jtoe 

iw  off  c  Jft^vo •  •  -  •  oi  rrsiioq/nl  3 so® 

I-  eo  ••  q  o  1  el  /  si;  rf:  *  r.  •  ,  o  ,  nl 

.vjoh  -ijcor.  on  ■  ip,  •  f\  oH  .  pj!  tif3ioo2 

:  '  i  .  • 


-  1  -  ,n  f;  ;; ?. i i  ?  prfj  9806096 

■ 

' 


30 


under  consideration.  Only  the  last  section  of  the  Opinionnaire  had  to  be 
completed  since  the  study  was  solely  concerned  with  the  emphasis  placed  on 
the  various  tasks  of  the  school  at  the  secondary  level. 

Before  The  T.  P.  E.  Opinionnaire  could  be  accepted  as  a  suitable 
instrument  for  this  study,  the  congruency  between  the  tasks  of  the  secondary 
school  as  expressed  by  the  Opinionnaire  and  the  objectives  deemed  important 
for  the  schools  of  Alberta  had  to  be  established.  This  was  done  by  comparing 
the  tasks  listed  by  the  Opinionnaire  with  those  set  down  by  the  Department  of 
Education  for  the  Province  of  Alberta.  (See  Table  I.) 

The  developers  of  the  Opinionnaire  divided  the  16  tasks  of  the  secon- 

dary  school  in  the  following  four  major  categories;  (A)  The  Intellectual 

Dimensions,  (B)  The  Social  Dimensions,  (C)  The  Personal  Dimensions  and  (D) 

The  Productive  Dimensions,  The  Department  of  Education  of  Alberta 

listed  the  following-four:  (1)  Personal  Development,  (2)  Growth  in  Family 

Living,  (3)  Growth  Toward  Competence  in  Citizenship,  and  (4)  Occupational 

Preparation.  While  the  wjr-dingand  the  Jincliis&o.n  of  the  actual  task  may  vary 

from  category  to  category,  the  tasks  are  closely  related. 

The  Intellectual  Dimensions  of  The  T.  P.  E.  Opinionnaire  contain  the 
following  four  tasks,  (32)  A  fund  of  information  about  many  things,  (33) 
Efficient  use  of  the  3  R's  —  the  basic  tools  for  acquiring  and  communicating 
knowledge,  (34)  The  habit  of  weighing  facts  and  imaginatively  applying  them 
to  the  solution  of  problems,  and  (35)  A  continuing  desire  for  knowledge--the 
inquiring  mind. 

The  Personal  Development  category  of  the  Department  of  Education  under 
the  sub-heading  iii,  Intellectual  achievement,  includes,  among  others,  these 
tasks;  (a)  Ability  to  think  rationally,  to  express  thought  clearly  and  to 
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COMPARISON  OF  THE  TASKS  AS  LISTED  BY  THE  T.  P.  E.  OPINIONNAIRE  AND  THE 
DEPARTMENT  OF  EDUCATION  OF  ALBERTA 


OBJECTIVES  (DEPARTMENT  OF  EDUCATION) 

TASKS  (T.  P.  E.  OPINIONNAIRE) 

1.  Personal  Development 

i.  Health  and  physical  fitness. 40.  A  well  cared  for,  well  developed  body. 


ii.  Mental  health  41. 

An  emotionally  stable  person  prepared 
for  life's  realities. 

iii.  Intellectual  achievement. 

A.  Ability  to  think,  to  express  thought  35. 

clearly  and  to  read  and  listen  with 
understanding.  33. 

A  continuing  desire  for  knowledge  --  an 
inquiring  mind. 

Efficient  use  of  the  3  R's  -  the  basic 

tools  for  acquiring  and  communicating 
knowledge. 

B.  A  broad  understanding  of  the  methods  of  32. 

science,  its  major  findings  and  its  influence 
on  human  affairs. 

A  fund  of  information  about  many  things. 

C.  a  broad  understanding  of  the  fundamental  33. 

principles  of  mathematics  and  their  importance 
in  daily  living:  a  mastery  of  mathematical 
skills  necessary  for  vocational  competence. 

Efficient  use  of  the . 3  R's  --  the  basic 
tools  for  acquiring  and  communicating 
knowledge . 

D.  An  understanding  and  appreciation  of  43. 

cultural  heritage. 

Enjoyment  of  the  cultural  activities  -- 
the  finer  things  of  life. 

iv.  The  development  of  suitable  recreational  43. 

and  leisure  time  activities. 

Enjoyment  of  the  cultural  activities  -- 
the  finer  things  of  life. 

v.  The  development  of  character  manifested  36. 

in  sound  habits  of  behavior  in  social  relation¬ 
ships  . 

A  feeling  for  other  people  and  the  ability 
to  live  and  work  in  harmony. 

vi.  The  development  of  a  pattern  of  values,  42.  A  sense  of  right  and  wrong  --  a  moral 


attitudes,  and  ethical  ideals  which  furnish 
justification  for  the  good  habits  and  culminate 
in  a  philosophy  of  life  which  recognizes  the 
importance  of  religion. 

standard  of  behavior. 

2.  Growth. in  Family  Living 

i.  The  responsibility  and  privileges  of  the  46. 

members  of  the  family  group. 

The  homemaking  and  handyman  related  skills 
to  family  living. 

ii.  The  home  as  a  democratic  institution, 
iii.  The  conditions  essential  to  successful 
family  life. 

iv.  The  opportunities  for  enjoyment  of  the  home.  47. 
v.  The  functions  and  responsibilities  of  the 
parents* 

These  four  are  included  in  46  (see  above 
and  47 . 

Management  of  personal  finances  and  wise 
buying  habits. 

vi .  The  relationship  of  the  family  to  its  37. 

neighbor  and  the  community. 

An  understanding  of  government  and  a  sense 
of  civic  responsibility. 

3.  Growth  Toward  Competence  in  Citizenship 

i.  Acquiring  insight  into  the  historical  39. 

background  of  contemporary  society. 

Knowledge  of  the  world  affairs  and  the 
relationships  among  peoples. 

ii.  Developing  competence  in  meeting,  and  34. 

attempting  to  solve,  public  problems  and 
issues  which  citizens  are  required  to  en¬ 
counter  and  on  which  they  must  take  action.  37. 

t 

The  habit  of  weighing  facts  and  imagin¬ 
atively  applying  them  to  the  solution  of 
pr  ob 1 ems . 

An  understanding  of  government  and  a  sense 
of  civic  responsibility. 

iii.  Developing  competence  in  the  political  39. 

action  at  the  school,  community,  national  and 
world  levels. 

Knowledge  of  world  affairs  and  the 
inter-relationships  among  people. 

iv.  Developing  consumer  competence.  47. 

Management  of  personal  finances  and  wise 
buying  habits. 

v.  Developing  democratic  attitudes  and  38. 

behavior  in  all  social  situations. 

Loyalty  to  America  and  the  American  way 
of  life.. 

vi.  Establishing  loyalty  to  the  ideals  of  38. 

democracy  and  acquiring  an  appreciation  of 
his  community  the  province  and  the  nation. 

See  immediately  above. 

Occupational  Preparation 

i.  Become  familiar  with  the  range  of  44. 

vocational  opportunities  open  to  him. 

ii.  Learn  how  to  take  full  advantage  of  the  44. 

Information  and  guidance  for  wise 
occupational  choice. 

See  immediately  above. 

school  and  the  extra-school  guidance. 

iii.  Achieve  an  acceptance  of  his  own  capac-  45. 

ities  as  indicated  by  professional  analysis  of 
interests,  socio-economic  status,  aptitudes, 
personality,  and  native  intelligence. 

Specialized  training  for  the  placement 
in  a  specific  job. 
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read  and  listen  with  understanding,  (b)  A  broad  understanding  of  the  methods 
of  science,  its  major  findings  and  its  influence  on  human  affairs,  and  (c)  A 
broad  understanding  of  the  fundamental  principles  of  mathematics  and  their 
importance  in  daily  living;  a  mastery  of  mathematical  skills  necessary  for 
vocational  competence. 

In  the  Social  Dimensions  of  the  Op inionnaire  are  included  these  tasks: 

(36)  A  feeling  for  other  people  and  their  ability  to  live  and  work  in  harmony, 

(37)  An  understanding  of  government  and  a  sense  of  civic  responsibility,  (38) 
Loyalty  to  America  and  the  American  way  of  life,  and  (39)  Knowledge  of  world 
affairs  and  the  inter-relationships  among  peoples. 

The  tasks  corresponding  to  these  dimensions  in  the  objectives  of  the 
Department  are  found  in  3  of  the  major  categories.  These  are:  In  the 
Personal  Development  category  is  objective  (v) ,  The  development  of  character 
manifested  in  sound  habits  of  behavior  in  social  relationships.  From  the 
category,  Growth  in  Family  Living,  come  the  objectives  (i)  The  responsibilities 
and  privileges  of  the  member  of  the  family  group,  (ii)  The  home  as  a  demo¬ 
cratic  institution,  and  (vi)  The  relationship  of  the  family  to  its  neighbors 
and  the  community.  Finally  in  the  category.  Growth  Toward  Competence  in 
Citizenship,  are  the  following  objectives  (i)  Acquiring  insight  into  the 
historical  background  of  contemporary  society,  (ii)  Developing  competence  in 
meeting,  and  attempting  to  solve*  public  problems  and  issues  which  citizens 
are  required  to  encounter  and  on  which  they  must  take  action,  (iii)  Developing 
competence  in  political  action  at  the  school,  community,  national  and  world 
level,  (v)  Developing  democratic  attitudes  and  behavior  in  all  social  situations, 
and  (vi)  Establishing  loyalty  to  the  ideals  of  democracy  and  acquiring  an 
appreciation  of  his  community,  the  province  and  the  nation. 
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The  Personal  Dimensions  of  the  Qpinionnaire  include  the  following 
four  tasks:  (40)  A  well  cared  for,  well  developed  body,  (41)  An  emotionally 
stable  person,  prepared  for  life's  realities,  (42)  A  sense  of  right  and 
wrong--a  moral  standard  of  behavior,  and  (44)  Enjoyment  of  cultural  activi- 
ties--the  finer  things  of  life. 

The  objectives  from  the  Department  which  correspond  to  the  tasks  in 
the  previous  paragraph  are  all  found  in  the  Personal  Development  category; 
these  are:  (i)  Health  and  physical  fitness,  (ii)  Mental  health,  (iv)  The 
development  of  suitable  recreational  and  leisure  time  activities,  and  (vi) 

The  development  of  a  pattern  of  values,  attitudes,  and  ethical  ideals  which 
furnish  justification  for  good  habits  and  culminate  in  a  philosophy  of  life 
which  recognizes  the  importance  of  religion. 

The  Personal  Dimensions  of  the  Qpinionnaire  include  these  last  four 
tasks:  (44)  Information  and  guidance  for  wise  occupational  choice,  (45) 

Specialized  training  for  placement  in  a  specific  job,  (46)  The  homemaking  and 
handyman  skills  related  to  family  life,  (47)  Management  of  personal  finances 
and  wise  buying  habits. 

The  corresponding  objectives  from  the  Department  may  be  found  in  three 
of  the  major  categories.  Growth  in  Family  Living  includes:  (iii)  The  conditions 
essential  to  successful  family  life,  (iv)  The  opportunities  for  enjoyment  at 
home,  and  (v)  The  functions  and  responsibilities  of  parents.  Growth  Toward 
Competence  in  Citizenship  contains,  (iv)  Developing  consumer  competence.  All 
the  objectives  in  Occupational  Preparation  category  are  related  to  these 
dimensions:  (i)  Become  familiar  with  the  range  of  vocational  opportunities 

open  to  him,  (ii)  Learn  how  to  take  full  advantage  of  the  school  and  extra¬ 
school  guidance  services,  and  (iii)  Achieve  an  acceptance  of  his  own  capacities 
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as  indicated  by  professional  analysis  of  interest,  socio-economic  status,, 
aptitudes,  personality,  and  native  intelligence. 

For  further  information  consult  Table  I9  (page  31) . 

The  numbering  and  wording  of  the  tasks  of  The  T^_  Opinionnaire 

correspond  to  those  on  the  cards. ^  The  numbering  and  the  wording  of  the 
objectives  of  the  Department  of  Education  are  the  same  as  in  the  Senior  High 
School  Handbook* ^ 

It  is  realized  that  there  may  be  questions  as  to  why  a  particular 
objective  was  associated  with  specific  dimensions  when  it  could  have  been 
included  in  others  just  as  well.  This  was  an  attempt  at  showing  that  the 
objectives  were  included  in  the  tasks.  When  a  particular  objective  was 
found  to  correspond  with  a  task,  no  further  comparison  was  made. 

Delimitations 

1.  No  attempts  were  made  to  evaluate  the  success  of  the  schools  in 
achieving  the  tasks  either  as  ranked  by  the  principals  or  as  set  down  by 
the  Department  of  Education  of  the  Province  of  Alberta. 

2.  The  study  concentrated  on  the  tasks  of  the  secondary  school  and 
did  not  take  the  tasks  of  the  elementary  school  into  consideration. 

Limitations 

1.  This  study  was  confined  to  150  secondary  principals  from  the 
Province  of  Alberta. 

^Downey,  Ibid. ,  p.  88. 

^Senior  High  School  Handbook  1966-67 .  (Edmonton:  The  Province  of 
Alberta,  1966)  pp.  5-6. 
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2°  The  T.  P.  E.  Opinionnaire  is  a  forced  choice  instrument. 

Accordingly  it  is  impossible  for  the  researcher  to  determine  if  the  respon¬ 
dent  would  wish  to  eliminate  some  of  the  low-ranking  tasks.  One  respondent 
declined  to  rank  the  tasks  as  listed  by  the  Opinionnaire  giving  the  following 
comment,  "I  regret  that  I  am  not  able  to  answer  your  questionnaire  as  you 
would  wish.  These  are  all  most  important." 

3.  The  wording  of  Task  38,  "Loyalty  to  America  and  the  American  way 
of  life,"  has  caused  some  concern.  While  the  writer  accepted  the  meaning  of 
this  task  as  referring  to  the  total  North  American  culture,  several  principals, 
quite  legitimately,  have  interpreted  this  task  as  referring  to  the  United 
States  of  America.  Many  have  changed  the  wording  to  read,  "Loyalty  to 
Canada  and  the  Canadian  way  of  life."  The  following  three  comments  were 
written  on  the  returned  Opinionnaires :  "I  object  to  having  to  use  materials 
designed  for  American  Schools--#38.  Surely  there  must  be  testing  materials 
for  Alberta  and/or  Canada."  "What  about  this  American  bit?"  and,  "I  under¬ 
stand  America  as  the  United  States." 

A  respondent  answered  that  his  ethnic  origin  was  Canadian  and  offered 
the  following  comment,  "It  is  time  we  forget  the  origin  of  our  forefathers 
5  generations  ago.  We  are  Canadians." 

Assumptions 

1.  It  was  assumed  that  both  sets  of  the  tasks  of  the  secondary  school 
as  listed  by  The  Xi.  Lt.  IL.  Opinionnaire  and  by  the  Department  of  Education  of 
Alberta  were  sufficiently  alike  to  make  the  Opinionnaire  suitable  for  the 
study. 

2.  It  was  assumed  that  The  Th_  Ll  JLl  Opinionnaire  possessed  the  degree 
of  validity  and  reliability  necessary  for  this  study. 
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3.  It  was  assumed  that  the  questions  were  answered  accurately  and  in 
good  faith. 

Summary  of  Chapter  III 

The  150  principals  included  in  this  sample  were  drawn  randomly  from 
the  total  secondary  principal  population  of  the  Province  of  Alberta.  The 
schools  in  which  the  principals  held  their  positions  offered  at  least  one 

complete  program  of  the  high  school  curriculum. 

The  data  were  collected  by  the  use  of  a  modified  form  of  The  T.P. E. 

Op inionnaire  mailed  to  the  selected  principals.  After  a  comparison  of  the 
tasks  of  the  secondary  school  as  defined  by  The  T.  P.  E.  Opinionnaire 
with  those  laid  down  by  the  Department  of  Education  for  Alberta,  it  was 
concluded  that  both  sets  of  tasks  were  of  sufficient  similarity  to  warrant 
the  use  of  the  Opinionnaire. 
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CHAPTER  IV 


DESCRIPTION  OF  SAMPLE 

In  the  previous  chapters  the  problem  was  presented  and  discussed;  the 
instrument  used  in  the  study  was  described.  It  is  the  purpose  of  this 
chapter  to  give  a  more  complete  descri  ption  of  the  sample  based  on  the 
variables  of  the  principals  and  of  the  schools  as  obtained  from  the  "Educa¬ 
tional-Personal  Information  Sectiori'  (see  Appendix  B)  of  the  instrument. 

As  was  mentioned  in  Chapter  III,  the  principals  in  the  sample  were  all 
secondary  principals.  The  schools  in  which  they  held  their  positions  offered 
the  complete  high  school  program;  the  schools  could  be  organized  in  one  of  the 
following  three  ways,  (1)  the  school  could  house  from  Grade  I  to  Grade  XII, 

(2)  it  could  house  from  Grade  VII  to  Grade  XII,  or  (3)  it  could  house  from 
Grade  X  to  Grade  XII  only.  The  sample  included  principals  from  schools  both 
the  public  and  separate  systems  as  well  as  private  schools  and  schools  oper¬ 
ated  by  the  Department  of  National  Defence. 

Personal  Variables  of  Principals  in  the  Sample. 

The  analysis  of  this  study  was  based  on  114  Opinionnaires  returned. 

One  hundred  and  eight  were  from  male  principals;  six  were  from  female  prin¬ 
cipals.  These  corresponded  to  40.75  percent  of  the  total  male  population 
and  to  30.00  per  cent  of  the  total  female  population. 

Table  II  shows  the  frequency  distribution  of  the  ages  of  the  prin¬ 
cipals  included  in  this  sample.  The  age  of  the  principals  ranged  from  26  to 
64  (inserted  by  principal)  years  with  a  mean  of  43.56  years  and  a  standard 
deviation  of  7.74  years.  The  greatest  number  of  principals  fell  in  the  age 
group  34  to  45  years  of  age.  A  total  of  55.0  percent  of  all  the  principals 
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were  45  years  or  under.  Three  respondents  declined  to  answer  this  question. 

Educational  and  Professional  Variables  of  the  Principals  in  the  Sample 

Table  II  also  shows  the  frequency  distribution  of  the  years  of 
experience  as  principals.  The  range  extended  from  2  years  to  35  (written 
in  by  the  respondents)  years.  The  mean  for  this  distribution  was  6.40  with 
a  standard  deviation  of  3.12  years.  The  largest  number  of  principals  had 
9  or  more  years  experience  as  principals;  this  group  consisted  of  47.8  per 
cent  of  the  total  sample.  One  respondent  declined  to  answer  this  item. 

The  item  on  years  of  teaching  experience  indicated  that  teachers 
required  several  years  of  experience  before  they  were  appointed  principals. 
Three  principals,  however,  had  only  two  years  of  teaching  experience  and 
two  had  only  three  years.  The  mean  of  the  distribution  was  17.0  years  with 
a  standard  deviation  of  9.0  years.  The  greatest  number  of  principals  had 
21  or  more  years  of  teaching  experience  accounting  for  39.6  per  cent  of  the 
total  sample.  For  further  information  see  Table  III. 

Table  III  also  gives  information  on  the  number  of  years  of  university 
credited  to  the  principals.  The  mean  for  this  distribution  was  4.85  years; 
its  standard  deviation  was  1.05  years.  The  numbers  of  principals  having 
4,  5  and  6  years  of  university  were  relatively  close;  these  were  39,  32 
and  32  respectively.  Two  principals  had  only  two  years  of  university,  while 
three  had  seven  years. 

More  than  78  percent  of  the  principals  had  undertaken  formal  univer¬ 
sity  studies  in  the  last  3  years.  The  mean  number  of  years  which  had 
elapsed  since  the  principals  had  undertaken  formal  university  courses  was 
2.96  years  with  a  standard  deviation  of  1.66  years.  Further  information 


is  listed  in  Table  IV. 
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TABLE  IV 


FREQUENCY  DISTRIBUTION  OF  NUMBERS  OF  YEARS  WHICH 
HAD  ELAPSED  SINCE  PRINCIPALS  IN  SAMPLE  HAD 
UNDERTAKEN  FORMAL  UNIVERSITY  EDUCATION 

(N  =  98) 


Category 

Number  of  years  since 
Principals  had  undertaken 
formal  university  education 

Frequency 

Percentage 

frequency 

Cumulative 

percentage 

5 

7  plus 

5 

5.1 

100.0 

4 

4-6 

16 

16.3 

94.9 

3 

3  only 

24 

24.5 

78.6 

2 

2  only 

23 

23.5 

54.1 

1 

1  only 

30 

30.6 

30.6 

Mean 

2.96 

Standard 

.  deviation 

1.66 
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The  item  concerning  the  areas  of  specialization  was  answered  by  112 
respondents.  Mathematics  accounted  for  the  largest  group,  29.4  per  cent, 
of  the  principals.  Social  sciences  was  next  with  27.7  per  cent  of  the 
sample.  Science  and  modern  or  classical  languages  were  listed  by  15.2  per 
cent  and  by  16.1  per  cent  respectively.  In  the  "other"  category,  vocational 
education  was  the  most  popular  with  6  principals  claiming  it  as  their  major 
field  of  study.  Administration  was  second  choice  with  3  principals  stating 
this  as  their  major  field.  Physical  education  was  indicated  by  2  principals 
while  each  of  the  following  areas  were  listed  by  one  principal,  commerce, 
counselling,  reading, and  drama.  See  Table  V. 

Social  Variables  of  Principals 

Table  VI  (page  44)  breaks  the  sample  into  religion  affiliation  and 
ethnic  origin  of  the  principals.  Protestant  faith  was  preferred  by  almost 
60  per  cent.  Catholicism  was  listed  by  26.3  per  cent.  No  questionnaire  was 
returned  by  adherents  to  the  Jewish  faith.  Other  religions  accounted  for 
8.8  per  cent  and  5.2  percent  declared  they  had  no  religious  affiliations. 

The  largest  group  of  principals,  50.9  percent,  were  of  British  origin. 
French  origin  was  claimed  by  10.9  percent,  and  the  Ukrainian  was  claimed  by 
12.7  per  cent.  Polish  and  other  European  origins  added  to  19.1  per  cent. 

The  remaining  6.4  were  of  other  origins  than  European.  Three  respondents 
declined  to  answer  this  item. 

The  largest  group  of  the  principals  were  married,  this  group  accoun¬ 
ted  for  87.7  per  cent  of  the  sample.  No  respondents  indicated  that  they 
were  divorced.  Single  status  was  listed  by  7.0  per  cent  and  5.3  per  cent 
indicated  their  status  as  members  of  a  religious  order.  Consult  Table  VII, 


(page  45). 
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TABLE  V 


FREQUENCY  DISTRIBUTION  OF  MAJOR  AREA  OF  STUDY 
OF  PRINCIPALS  IN  STUDY 
(N  =112) 


Category 

Frequency 

Percentage 

frequency 

Mathematics 

33 

20.4 

Social  Sciences 

31 

27.7 

Science 

17 

15.2 

Modern  or  Classical  Languages 

18 

16.1 

Other 

13 

11.6 
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Table  VII  also  lists  information  on  the  age  of  the  principals'  off¬ 
spring.  Whenever  a  principal  listed  children  in  more  than  one  group,  the 
group  of  school  age  was  always  given  preference.  The  largest  group  of 
principals  listed  having  children  of  school  age.  This  group  included  51.3 
per  cent  of  the  total  sample.  The  smallest  group,  15  per  cent,  of  the  sample 
reported  children  below  school  age.  The  remaining  two  groups,  with  children 
of  post  school  age  and  with  no  children,  were  evenly  divided  accounting  for 
17.7  per  cent  each. 

Types  of  Schools  and  Types  of  School  Districts 

The  academic  schools  accounted  for  76.2  per  cent  of  all  the  schools 
in  the  sample.  The  vocational  and  composite  together  accounted  for  23.8 
per  cent.  See  Table  VIII- 

School  division  or  rural  counties  comprised  66.4  per  cent  of  the 
sample.  City,  town  or  village  public  school  districts  made  up  16.8  per  cent 
of  the  sample.  Separate  (Catholic)  districts  and  private  Catholic  schools 
accounted  for  8.8  per  cent  while  Separate  (Protestant)  districts  and  private 
Protestant  schools  accounted  for  8.0  per  cent  of  the  sample 

Summary  of  Chapter  IV 

The  principals  in  the  sample  population  were  categorized  in  13 
different  ways  to  correspond  either  with  variables  of  the  principals  or  of 
the  schools.  The  principals'  variables  considered  were  age,  sex,  religious 
preference,  ethnic  origin,  marital  status,  age  group  of  offspring,  pro¬ 
fessional  and  academic  training,  years  of  teaching  experience,  years  of 
experience  as  a  principal,  major  field  of  studies,  and  recency  of  education. 
The  other  two  variables  concerning  the  schools  were  the  type  of  school  and 


the  type  of  district. 
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The  number  of  responses  for  each  category  was  not  constant  because 
some  respondents  declined  to  answer  particular  items. 


. 


CHAPTER  V 


ANALYSIS  OF  THE  DATA 


Analytic  Procedure 

Data  obtained  from  the  returned  questionnaires  were  processed 
mainly  by  the  University  computer;  however,  some  calculations  were 
performed  manually.  Because  the  responses  provided  by  The  T.  P.  E. 
Opinionnaire  were  ordinal  in  nature  and  because  normal  distribution  could 
not  be  assumed,  nonparametr ic  statistics  were  used. 

The  rank  order  of  the  sixteen  tasks  for  any  given  group  was 
established  in  the  following  manner.  The  pockets  in  which  the  tasks 
were  to  be  sorted  were  assigned  ordinal  numbers  from  one  to  seven.  The 
task  which  was  ranked  in  the  most  important  pocket  was  assigned  an 
ordinal  value  of  seven;  conversely,  the  task  which  was  ranked  in  the 
least  important  pocket  was  assigned  a  value  of  one.  For  each  task  a 
frequency  distribution  of  seven  categories  was  formed  and  the  median 
for  the  distribution  was  computed.  The  tasks  were  then  ranked  according 
to  the  sizes  of  the  medians.  When  tied  observations  occurred,  the 
observations  were  assigned  the  average  of  the  ranks  they  would  have  been 
assigned  had  no  ties  occurred.  The  median  was  considered  the  appropriate 
measure  of  central  tendency  since  only  ordinal  values  were  obtained. 
Garrett  states: 

Rank  order  gives  serial  position  in  a  group,  but  it  does 
not  provide  an  exact  measurement.  We  cannot  add  or  subtract 
ranks  as  we  do  inches  or  pounds,  as  a  person's  rank  is  always 
relative  to  the  ranks  of  the  other  members  of  his^group  and  is 
never  absolute,  i.e.  in  term  of  some  known  units. 


^Henry  E.  Garrett,  Statistics  in  Psychology  and  Education  (Toront 
Longmans,  Green  and  Company,  1958),  p.  1. 
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The  variability  from  the  median  for  each  group  and  for  each 
task  was  determined  by  computing  the  quartile  deviation  or  "Q". 

Garrett  explains: 

Since  "Q"  measures  the  average  distance  of  the  quartile 
points  from  the  median,  it  is  a  good  index  of  score  density  at 
the  middle  of  the  distribution.  If  the  scores  in  the 
distribution  are  packed  closely  together,  the  quartiles  will 
be  near  one  another  and  "Q"  will  be  small.  If  scores  are 
widely  scattered,  the  quartiles  will  be  relatively  far  apart 
and  "Q"  will  be  large. 

A  relative  scale  for  judging  the  intra-agreement  of  the 
principals  in  each  group  according  to  the  value  of  the  "Q"  could  be: 
when  the  value  of  the  "Q"  is  less  than  .500,  the  agreement  is  very 
high;  wj^en  the  value  of  the  MQ"  is  close  to  .500,  the  agreement  is  high; 
when  the  value  of  the  "Q"  is  close  to  .750,  the  agreement  is  fairly 
high,  but  when  the  value  of  the  "Q"  is  1.000  or  exceeds  1.000,  the 
agreement  is  very  low. 

The  various  hypotheses  were  tested  for  statistical  differences 

by  the  application  of  the  Kolmogorov-Smirnov  two-sample  test.  Every 

possible  combination  within  each  of  the  groups  was  compared.  The 

Kolmogorov-Smirnov  is  a  test  which  ascertains  whether  two  independent 

samples  were  drawn  from  the  same  population.  This  test  has  the 

advantage  of  being  applicable  to  large  sample  (over  40)  or  small  samples 

and,  also,  to  samples  with  unequal  populations.  Siegel  considers  this 

3 

test  conservative  in  cases  with  small  samples. 


2Ibid, ,  p.  47. 

3 

Sidney  Siegel,  Nonparametr ic  Statistics  for  the  Behavioral  Sciences 
(New  York,  Toronto,  London:  McGraw-Hill  Company,  Inc.,  1956),  p.  136. 
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The  probability  associated  with  the  observed  maximum  value  of  "D"  was 
determined  by  computing  the  chi-square.  Direction  of  the  difference  was 
determined  by  an  inspection  of  the  medians.  In  cases  where  the  medians 
were  tied,  the  direction  was  found  by  comparing  the  means  of  the  groups 
for  that  specific  task. 

The  null  hypothesis  was  rejected  when  the  difference  observed 
was  significant  at  the  .01  level  of  confidence.  A  report  is  made  of 
significant  differences  observed  at  the  .02  and  the  .05  levels  of 

confidence.  Further  differences  will  be  given,  even  though  they  do  not 

* 

reach  the  above  levels,  provided  a  trend  seems  to  be  established  by 

the  comparison  of  several  chi-squares .  The  values  of  the  chi-square 

will  be  inserted  in  brackets  between  the  number  of  the  task  and  the 

wording  of  the  task.  The  sub-group  giving  preference  to  the  task  considered 

will  be  mentioned  first.  Significance  at  the  .01  level  required  that 

the  value  of  chi-square  be  9.21  or  higher;  for  the  .02  level,  the  value 

must  be  7.82;  for  the  .05  level,  it  must  be  5.99  or  higher. 

I.  TESTING  THE  HYPOTHESES 

Personal  variables. 

Hypothesis  I.  "There  will  be  no  significant  differences  in 
ranking  the  tasks  of  education  based  on  the  sex  of  the  principal." 

Table  IX  gives  the  ranking  of  the  tasks  by  both  sexes,  the 
medians  for  the  tasks,  and  the  quartile  deviations  or  "Q". 

Neither  of  the  comparisons  yielded  a  chi-square  with  a  value 
sufficiently  high  to  be  significant  at  the  .01,  .02,  and  .05  levels  of 


conf idence . 
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(x)  greatest  degree  of  difference. 
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Male  principals  showed  preferences  for  Task  33,  (4.12) 

(Efficient  use  of  the  3  R's),  and  for  Task  47,  (4.31)  (Management  of 
personal  finances  and  wise  buying) . 

Female  principals  favored  Task  41,  (3.28)  (An  emotionally  stable 
person  prepared  for  life's  realities),  Task  42,  (2.25)  (A  sense  of  right 
or  wrong--a  moral  standard  of  behavior),  and  Task  36,  (2.38)  (A  feeling 
for  other  people  and  the  ability  to  live  in  harmony) . 

Since  no  comparison  was  observed  with  a  value  of  chi-square  high 
enough  to  be  significant  at  the  .01  level  of  confidence,  the  null  hypo¬ 
thesis  is  ..accepted . 

Hypothesis  II.  "There  will  be  no  significant  differences  based 
on  the  age  of  the  principal." 

Table  X,  besides  giving  information  on  the  ranks,  medians,  and 
"Q" ,  also  indicates  that  the  principals  were  sub-divided  into  four  age 
categories . 

Statistically  significant  difference  was  observed  at  the  .01  level 
of  confidence  on  the  ranking  of  Task  33,  (10.18)  (Efficient  use  of  the 
3  R's),  between  Category  2  and  Category  4.  Comparisons  of  the  ranking 
of  this  task  between  Category  4  and  Category  1  produced  a  value  for  chi- 
square  of  2.78,  and  between  Category  4  and  Category  3  a  value  of  2.88. 

The  comparison  between  Category  3  and  Category  2  produced  a  value  for 
chi-square  of  3.66. 

Significant  difference  was  obtained  at  the  .05  level  on  the 
ranking  of  Task  38,(6.48)  (Loyalty  to  America  and  the  American  way  of 
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COMPARISON  OF  THE  RANKING  OF  THE  TASKS  OF  THE  SCHOOL  ASSOCIATED  WITH  DIFFERENCES  IN  AGES  OF  PRINCIPALS  IN  SAMPLE 
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(c)  statistically  significant  at  the  .05  level. 
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life),  was  between  Category  3  and  Category  4.  Comparison  of  the  ranking 
of  this  task  between  Category  1  and  Category  3  produced  a  value  for  chi- 
square  of  5.76;  between  Category  2  and  Category  3  of  5.79.  Both  values 
are  almost  significant  at  the  .05  level. 

While  significant  differences  at  the  .01,  .02,  and  .05  levels  of 
confidence  were  not  obtained  on  the  ranking  of  Task  41,  (  Ai  emotionally 
stable  person),  the  values  obtained  for  the  chi-square  were  quite  high. 

The  comparison  of  the  ranking  of  this  task  between  Category  1  and  Category 
2  yielded  a  value  of  3.70;  between  Category  3  and  Category  2,  a  value  of 
3.27,  and  between  Category  4  and  Category  2,  a  value  of  4.50. 

Since  significant  difference  at  the  .01  level  was  obtained,  the 
null  hypothesis  is  rejected  and  the  alternative  hypothesis  is  accepted. 
There  are  significant  differences  in  the  ranking  of  the  tasks  of  the 
high  school  based  on  differences  in  the  age  of  the  principal. 

Social  variables. 

Hypothesis  III.  "There  will  be  no  significant  differences  based 
on  the  religious  preference  of  the  principal." 

Table  XI  lists  the  information  on  this  sub-public. 

Significant  difference  at  the  .01  level  was  obtained  on  the 
ranking  of  Task  38,  (10.18)  (Loyalty  to  America  and  the  American  way  of 
life),  between  Catholic  principals  and  Protestant  principals.  Other 
relatively  high  values  for  chi-squre,  although  not  significant  at  the 
.01,  .02,  and  .05  degree  of  significance,  were  obtained  on  this  task. 
Comparison  of  the  ranking  of  this  task  between  Catholic  principals  and 
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(a)  significant  at  the  .01  level 

(b)  significant  at  the  .02  level. 

(c)  significant  at  the  .05  level. 
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principals  in  the  "Other"  Category  produced  a  value  for  chi-square  of 
4.03;  a  value  for  chi-square  of  3.76  was  obtained  when  Catholic  principals 
and  principals  in  the  "None"  Category  were  compared. 

Significance  at  the  .01  level  was  obtained  on  Task  37,  (11.69) 
(An  understanding  of  government  and  a  sense  of  civic  responsibility) , 
between  Protestant  and  Catholic  principals.  Among  the  other  possible 
comparisons,  only  the  comparison  between  Protestant  principals  and  those 
in  the  "Other"  Category  produced  a  fairly  high  value  for  chi-square;  the 
value  in  this  case  was  2.03. 

Comparison  of  the  ranking  of  Task  34,  (8.61)  (The  habit  of 
weighing  facts  and  applying  them  to  the  solution  of  problems) ,  was 
significant  at  the  .02  level  between  Protestant  and  Catholic  principals. 
The  comparisons  of  the  rankings  of  the  principals  in  the  "Other" 

Category  and  in  the  "None"  Category  with  the  Catholic  principals  were 
both  significant  at  the  .05  level.  The  values  for  the  chi-square  were 
6.53  and  6.42  respectively.  Comparison  of  the  ranking  of  this  task 
between  Protestant  principals  and  principals  in  the  "Other"  Category 
yielded  a  value  for  chi-square  of  5.10;  this  value  is  almost  significant 
at  the  .05  level. 

Catholic  and  Protestant  principals  differed  significantly  at  the 
.02  level  on  the  ranking  of  Task  42,  (8.25)  (A  sense  of  right  and  wrong). 
Catholic  principals  and  principals  in  the  "Other"  Category  differed  at 
the  .05  level;  chi-square  had  a  value  of  7.50.  Comparison  between 
Catholic  and  principals  in  the  "None"  Category  yielded  a  value  of  5.00. 

Significant  difference  was  also  obtained  at  the  .05  level  on 
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Task  39,  (5c 99)  (Knowledge  of  world  affairs  and  the  inter-relationships 
among  peoples),  between  Catholic  and  Protestant  principals.  A  similar 
significant  difference  was  also  obtained  on  the  comparing  of  the  ranking 
of  this  task  between  principals  in  the  "Other"  Category  and  the  Catholic 
principals,  the  value  of  chi-square  was  6.53. 

Comparison  of  Task  43,  (Enjoyment  of  cultural  activities) ,  produced 
a  value  of  4.03  for  chi-square  between  Catholic  principals  and  those  in 
the  Category  "Other",  and  a  value  of  3.75  between  the  principals  in  the 
"None"  and  the  "Other"  Categories.  Between  the  "None"  and  the  "Catholic" 
Categories  the  value  decreased  to  2.75. 

Comparison  of  the  ranking  of  Task  47,  (5.00)  (Management  of  personal 
finances),  almost  reached  significance  at  the  .05  level  between  principals 
in  the  "None"  Category  and  Catholic.  Principals.  The  principals  in  the 
"None"  Category  also  gave  higher  priority  to  this  task  than  did  the 
principals  in  the  "Other"  Category  and  Protestant  principals.  The  values 
obtained  for  chi-square  were  3.75  and  2.18  respectively. 

Since  significant  differences  were  obtained  at  the  .01  level,  the 
null  hypothesis  is  rejected  and  the  alternative  hypothesis  is  accepted. 

There  are  significant  differences  based  on  the  religious  preference  of 
the  principal. 

Hypothesis  IV-  "There  will  be  significant  differences  based  on 
the  marital  status  of  the  principal." 

Table  XII  lists  the  information  on  this  sub-public. 

No  significant  differences  were  obtained  at  the  .01  or  .02 


levels  of  confidence. 
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Significant  differences  were  obtained  on  two  comparisons  at  the 
.05  level  of  confidence.  Task  37,  (7.02)  (An  understanding  of  government 
and  a  sense  of  civic  responsibility) ,  was  ranked  significantly  higher 
by  married  principals  than  by  members  of  religious  orders.  Single 
principals  also  ranked  this  task  higher  than  did  members  of  religious 
orders.  The  obtained  value  for  chi-square  for  the  latter  comparison  was 
4.02. 

Significant  difference  at  the  .05  level  was  also  obtained  by 
comparing  the  ranking  of  Task  47,  (7.26)  (Management  of  personal  finances), 
between  married  principals  and  single  principals. 

Married  principals  assigned  more  emphasis  to  Task  34,  (The  habit 
of  weighing  facts  and  imaginatively  applying  them  to  the  solution  of 
problems),  than  did  either  of  the  other  two  categories.  The  comparison 
between  married  principals  and  members  of  religious  orders  yielded  value 
for  a  chi-square  of  2.77,  while  the  other  comparison  yielded  one  of 
only  0.67. 

Task  39,  (2.02)  (Knowledge  of  world  affairs  and  the  inter¬ 
relationships  among  peoples) ,  was  favored  more  highly  by  married 
principals  t hair  by  members  of  religious  orders. 

Comparison  of  the  ranking  of  Task  43,  (5.36)  (Enjoyment  of  cultural 
activities),  almost  reached  significance  at  the  .05  level  between  the 
members  of  religious  orders  and  married  principals.  The  comparison 
with  single  principals  yielded  a  value  of  3.43. 

Since  no  signif icancewas  obtained  at  the  .01  level  the  null 


hypothesis  is  accepted. 
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Hypothesis  V.  "There  will  be  no  significant  differences  based 
on  the  ethnic  origin  of  the  principal." 

Information  for  this  sub-public  is  given  in  Table  XIII 

No  comparisons  produced  a  value  for  chi-square  sufficiently  high 
to  be  significant  at  the  .01  level. 

The  ranking  of  Task  42,  (8.43)  (A  sense  of  right  and  wrong), 
between  principals  of  French  origin  and  those  of  Non-European  origin 
was  significant  at  the  .02  level.  The  comparison  of  the  ranking  by  the 
principals  of  British  origin  and  those  of  Non-European  origin  produced 
a  value  for  chi-square  of  4.74. 

The  ranking  of  Task  36,  (6.31)  (A  feeling  for  other  people),  was 
significant  at  the  .05  level  between  the  principals  of  Non-European 
origin  and  those  of  British  origin.  The  only  other  value  of  relatively 
high  magnitude  (3.73)  was  obtained  by  comparing  the  ranking  of  this 
task  by  principals  of  French  origin  with  those  of  Ukrainian  origin. 

Significance  at  the  .05  level  was  obtained  on  the  ranking  of 
Task  37,  (7.04)  (An  understanding  of  government  and  a  sense  of  civic 
responsibility) ,  between  principals  of  Non-European  origin  and  principals 
of  French  origin,  and  also  with  principals  of  Ukrainian  origin;  in  the 
latter  instance  the  value  of  chi-square  was  7.71.  The  other  two 
comparisons  between  principals  of  Non-European  origin  and  principals  of 
other  European  origin  and  of  British  origin  also  yielded  fairly  high 
values  for  chi-square  of  3.29  and  3.05  respectively. 

While  the  following  comparisons  did  not  reach  .01,  .02, and  .05 
levels  of  confidence,  the  chi-square  seems  to  have  high  enough  values 


to  indicate  preferences. 
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(b)  significant  at  the  .02  level. 

(c)  Significant  at  the  .05  level. 
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Task  38  (Loyalty  to  America  and  the  American  way  of  life) ,  was 
emphasized  most  highly  by  principals  of  French  origin.  The  highest 
value  of  chi-square  (4.07)  was  obtained  by  comparing  this  group  with 
principals  of  British  origin. 

Task  41,  (An  emotionally  stable  person),  was  stressed  most  strongly 
by  principals  of  French  and  Ukrainian  origins.  The  greatest  differences 
were  exhibited  by  comparing  these  two  with  the  principals  of  British 
origin.  Between  the  French  and  British,  the  value  of  chi-square  was 
3.74;  between  the  Ukrainian  and  the  British,  the  value  was  2.17. 

Task  45,  (Specialized  training  for  placement  in  a  specific  job) , 
was  favored  by  the  principals  of  British  and  French  origins.  Comparison 
of  the  former  group  with  principals  of  Ukrainian  origin  yielded  a  value 
of  5.26  (almost  significant  at  the  .05  level);  comparison  of  the 
principals  of  French  origin  with  those  of  Ukrainian  origin  produced  a 
value  of  3.22. 

Since  no  significant  difference  was  observed  at  the  .01  level 
of  confidence,  the  null  hypothesis  is  retained. 

Hypothesis  VI.  "There  will  be  no  significant  differences  based 
on  the  number  of  offspring  the  principal  had,  has,  or  will  have 
attending  school." 

Table  XIV  lists  the  information  concerning  this  sub-public. 

No  significant  differences  were  obtained  at  either  the  .01  or  .02 
levels  of  confidence. 

Task  47,  (6.86)  (Management  of  personal  finances),  was  ranked 
significantly  different  at  the  .05  level  by  principals  with  children 
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COMPARISON  OF  THE  RANKING  OF  THE  TASKS  OF  THE  SCHOOL  ASSOCIATED  WITH  DIFFERENCES 

IN  THE  AGE  GROUPS  OF  THE  PRINCIPALS '  CHILDREN 
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of  school  age  when  compared  with  principals  with  no  children.  This  was 
the  only  comparison  which  yielded  a  significant  difference  at  the  .05 
level.  The  next  highest  value  of  the  chi-square  on  the  ranking  of  this 
task  was  obtained  by  comparing  the  ranking  of  principals  with  children 
of  school  age  with  the  ranking  of  principals  with  children  younger  than 
school  age.  The  value,  however,  was  only  2.77. 

Principals  with  no  children  gave  more  emphasis  to  Task  32, 

(A  fund  of  information  about  many  things),  than  any  other  categories 
of  principals.  The  greatest  differences  were  obtained  between  this 
group  and  principals  with  children  of  post  school  age  and  between 
principals  with  children  of  school  age.  The  values  of  chi-square  were 
2.75  and  2.34  respectively. 

Tasks  41,  (An  emotionally  stable  person),  was  preferred  by 
principals  with  children  below  school  age.  Comparison  of  the  ranking 
of  this  task  by  the  above  principals  with  the  ranking  of  principals 
with  children  of  school  age  yielded  a  value  for  chi-square  of  3.22. 
Principals  with  children  of  post  school  age  assigned  higher  priority 
to  this  task  than  did  principals  with  children  of  school  age;  the  value 
of  the  chi-square,  however,  decreased  to  2.23. 

Task  42,  (A  sense  of  right  and  wrong),  was  ranked  highest  by 
principals  with  no  children.  The  greatest  difference  was  obtained 
between  the  ranking  of  this  task,  by  the  above  principals  and  the 
ranking  of  principals  with  children  of  school  age;  the  value  of  chi- 
square  was  3.22.  Comparison  between  the  same  group  of  principals  and 
principals  with  children  below  school  age  yielded  a  value  of  2.50. 
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Task  46,  (The  homemaking  and  the  handyman  skills  related  to 
family  living),  was  preferred  by  principals  with  children  of  school  age. 
Comparisons  of  the  ranking  of  this  task  by  this  group  with  principals 
having  children  below  school  age  and  principals  with  no  children  yielded 
values  for  chi-square  4.69  and  2.50  respectively. 

Since  no  difference  was  obtained  which  was  significant  at  the  .01 
level  of  confidence,  the  null  hypothesis  is  accepted. 

Professional  and  academic  variables 

Hypothesis  VII.  "There  will  be  no  significant  differences  based 
on  the  amount  of  professional  and  academic  training  of  the  principal." 

Table  XV  lists  the  information  on  this  sub-division  of  the  prin¬ 
cipals  . 

Significant  difference  at  the  .01  level  of  confidence  was 
obtained  by  comparing  the  ranking  of  Task  38,  (10.71)  (Loyalty  to 
America  and  the  American  way  of  life) ,  between  principals  with  4  years 
of  training  and  those  with  5  years.  On  the  same  task,  significant 
difference  at  the  .05  level  was  obtained  by  comparing  the  ranking  between 
the  principals  with  5  years  of  training  with  principals  having  6  and  7 
years  of  training;  the  value  of  chi-square  in  this  case  was  6.34. 

Further  comparisons,  though  not  significant  at  the  .01,  .02,  and  .05 
levels,  were  quite  high..  Principals  with  4  years  of  training  emphasize 
this  task  more  than  principals  with  1  to  3  years  of  training;  the  value 
of  the  chi-square  was  2.41.  Comparing  the  ranking  for  pincipals  with 
1  to  3  years  of  training  with  those  having  5  years  yielded  a  value 
for  chi-square  of  4.29.  The  comparison  between  principals  having  4 
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COMPARISON  OF  THE  RANKING  OF  THE  TASKS  OF  THE  SCHOOL  ASSOCIATED  WITH  DIFFERENCES 

IN  YEARS  OF  TRAINING  OF  THE  PRINCIPALS  IN  THE  SAMPLE 
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years  of  training  and  those  with  5  years  produced  a  value  for  chi- 
square  of  4.14. 

Significant  difference  at  the  .02  level  was  obtained  on  the 
ranking  of  Task  41,  (8.40)  (An  emotionally  stable  person),  between 
principals  with  1  to  3  years  of  training  and  those  having  6  and  7 
years.  Significance  at  the  .05  level  was  obtained  on  this  task 
between  the  principals  with  4  years  of  training  and  those  with  6  and 
7  years;  the  value  of  the  chi-square  was  7.46. 

Significant  difference  at  the  .05  level  was  produced  on  the 
ranking  of  Task  45,  (7.70)  (Specialized  training  for  placement  in  a 
specific  job),  between  principals  with  6  and  7  years  of  training  and  those 
with  5  years  of  training.  Comparison  of  the  ranking  of  this  task  by 
principals  with  the  most  years  of  training  and  with  those  having  4  years 
of  training  yielded  a  value  for  chi-square  of  3.81.  Comparison  between 
principals  with  the  most  years  of  training  and  those  with  the  fewest 
years  produced  a  value  of  1.90. 

Though  no  significant  differences  at  the  .01,  .02  and  .05  levels 
of  confidence  were  obtained  on  the  ranking  of  Task  32,  (A  fund  of 
information  about  many  things) ,  it  would  appear  that  principals  with 
less  training  emphasize  this  task  more  than  those  with  more  years  of 
training.  Values  for  chi-square  obtained  by  comparing  the  ranking  of 
this  group  with  principals  having  4  years  of  training  yielded  a  value 
of  1.79;  with  principals  having  5  years,  the  value  was  2.93,  and  with 
principals  having  6  to  7  years,  the  value  was  3.22. 

Task  36,  (A  feeling  for  other  people),  was  preferred  by  principals 
with  1  to  3  years  of  training.  Values  for  the  chi-square  observed 
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when  comparing  the  ranking  of  this  group  with  the  others  were  :  with 
principals  having  4  years,  3.45;  with  principals  having  5  years,  3.45; 
with  principals  having  6  to  7  years,  1.54. 

Principals  with  4  years  of  training  placed  more  emphasis  on 
Task  43,  (Enjoyment  of  cultural  activities),  than  the  other  principals. 
Comparison  of  the  ranking  of  this  task  by  this  group  produced  the 
following  values  for  chi-square:  with  principals  having  1  to  3  years, 
3.06;  with  principals  having  5  years,  2.27;  with  principals  having  6  and 
7  years,  5.51.  The  last  comparison  was  almost  significant  at  the  .05 
level . 

Since  significant  difference  was  obtained  at  the  .01  level  of 
confidence,  the  null  hypothesis  is  rejected  and  the  alternative  is 
accepted.  There  are  significant  differences  on  the  ranking  of  the 
tasks  of  the  school  based  on  the  number  of  years  of  professional  and 
academic  training  of  the  principal. 

Hypothesis  VIII.  "There  will  be  no  significant  differences  based 
on  the  major  field  of  study  of  the  principal." 

Table  XVI  lists  the  information  on  the  sub-divisions  of  principals 
when  divided  according  to  fields  of  major  study. 

No  significant  differences  were  observed  to  exist  at  the  .01,  .02, 
and  .05  levels  of  difference. 

Two  relative  high  values  for  chi-square  were  obtained  on  the 
ranking  of  Task  32,  (A  fund  of  information  about  many  things) .  Comparing 
the  ranking  of  this  task  between  principals  with  mathematics  as  their 
major  field  of  study  and  those  with  science  as  theirs  produced  a  value 
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COMPARISON  OF  THE  RANKING  OF  THE  TASKS  OF  THE  SCHOOL  ASSOCIATED  WITH  DIFFERENCES 

IN  MAJOR  FIELDS  OF  STUDY  OF  PRINCIPALS  IN  SAMPLE 
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(x)  greatest  degree  of  difference. 
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for  chi-square  of  4.67.  Comparison  of  the  ranking  of  the  same  task 
between  principals  with  language  as  their  major  field  of  study  and 
those  with  science  as  theirs  yielded  a  value  of  4.68. 

Three  comparisons  on  the  ranking  of  Task  36,  (A  feeling  for  other 
people) ,  yielded  relatively  high  values  for  chi-squre.  Comparison  between 
principals  with  language  as  their  major  field  of  study  and  those  with 
social  science  as  theirs  produced  a  value  of  3.20;  between  principals 
with  language  as  their  major  and  those  with  mathematics  gave  a  value 
of  2.30.  A  last  comparison  between  principals  with  "other"  fields  of 
study  as  their  major  and  those  with  social  science  yielded  a  value  of 
2.56. 

On  the  ranking  of  Task  37,  (An  understanding  of  government  and 
a  sense  of  civic  responsibility) ,  comparison  of  principals  with  science 
as  their  major  field  of  study  and  those  with  language  as  theirs  yielded 
a  value  for  chi-square  of  3.23;  between  principals  with  social  science 
as  their  major  and  those  with  science  produced  a  value  of  2.63. 

Comparison  on  the  ranking  of  Task  40,  (A  well  cared  for,  well 
developed  body),  yielded  a  value  of  2.92  between  mathematics  major  and 
"other"  majors;  a  value  of  3.25,  between  "other"  majors  and  social  science 
majors;  a  value  of  3.48,  between  science  majors  and  "other"  majors,  and 
a  value  of  3.70  between  language  majors  and  "other"  majors. 

Comparison  of  the  ranking  of  Task  41,  (An  emotionally  stable 
person),  yielded  a  value  for  chi-square  of  5.09  between  mathematics 
majors  and  science  majors,  and  a  value  of  3.86  between  mathematics  majors 
and  language  majors. 
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Comparison  on  the  ranking  of  Task  44,  (Information  and  guidance 
for  wise  occupational  choice),  produced  a  value  for  chi-square  of  3.07 
between  mathematics  majors  and  majors  in  "other"  subjects;  a  value  of 
5.14  was  obtained  between  principals  with  science  majors  and  those  with 
"other"  majors. 

Since  no  difference  was  observed  to  be  significant  at  the  .01 
level  of  confidence,  the  null  hypothesis  is  accepted. 

Hypothesis  IX.  "There  will  be  no  significant  differences  based 
on  the  recency  of  formal  education  of  the  principal." 

Table  XVII  lists  the  information  on  this  sub-public. 

No  significant  differences  were  observed  at  the  .01  or  .02 
levels  of  confidence. 

Significant  difference  at  the  .05  level  was  obtained  on  the 
ranking  of  Task  36,  (6.72)  (A  feeling  for  other  people),  between  the 
principals  in  Category  1  and  those  in  Category  2.  Other  high  values 
obtained  for  chi-square  were:  2.04,  between  the  ranking  of  principals 
in  Category  1  and  those  in  Category  5;  5.38,  between  principals  in  Category 
2  and  those  in  Category  3;  2.16,  between  principals  in  Category  2  and 
those  in  Category  5. 

Significant  differences  occurred  at  the  .05  level  on  the  ranking 
of  Task  37,  (7.50)  (An  understanding  of  government  and  a  sense  of 
civic  responsibility),  between  principals  in  Category  5  and  those  in 
Category  1  and  also  between  principals  in  Category  5  and  those  in 
Category  3.  The  value  of  the  chi-square  in  the  latter  comparison  was 
6.49.  Other  comparisons  on  the  ranking  of  this  task  which  produced 
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high  values  for  chi-square  were  between  principals  in  Category  5  and 
in  Category  4,  the  value  was  4.98. 

The  ranking  of  Task  38,  (Loyalty  to  America  and  the  American  way 
of  life),  produced  two  relatively  high  values  for  chi-square  between 
principals  in  Category  4  and  Category  1,  the  value  was  4.87;  between 
principals  in  Category  4  and  Category  5  the  value  was  3.46. 

Comparison  of  the  ranking  of  Task  43,  (Enjoyment  of  cultural 
act ivities--the  finer  things  of  life),  yielded  a  value  for  chi-square 
of  2.11  between  principals  in  Category  1  and  in  Category  2;  between 
principals  in  Category  4  and  Category  5  the  value  of  the  chi-square  was 
3.46. 

Since  no  significant  difference  was  obtained  at  the  .01  level 
of  confidence,  the  null  hypothesis  is  accepted. 

Hypothesis  X.  "There  will  be  no  significant  differences  based  on 
the  teaching  experience  of  the  principal." 

No  significant  difference  was  observed  at  the  .01  level  of 
confidence . 

Table  XVIII  supplies  information  on  this  sub-public. 

Significant  difference  was  obtained  at  the  .02  level  by  comparing 
the  ranking  of  Task  33,  (9.16)  (Efficient  use  of  the  3  R's),  between 
principals  in  Category  4  and  Category  5.  The  comparison  of  the  ranking 
of  this  task  between  Category  4  and  Category  1  yielded  a  value  of  5.25, 
between  principals  in  Category  3  and  Category  1,  the  value  was  2.48; 
between  principals  in  Category  4  and  Category  2,  the  value  was  2.91,  and 
between  Category  3  and  Category  5,  the  value  was  2.22. 
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Significant  difference  at  the  .05  level  was  obtained  on  the 
ranking  of  Task  34,  (6.36)  (The  habit  of  weighing  facts  and  imaginatively 
applying  them  to  the  solution  of  problems) ,  between  principals  in 
Category  4  and  Category  5.  Other  relative  high  values  for  chi-square 
were  obtained  by  comparing  the  ranking  of  this  task  between  principals 
in  Category  4  and  Category  1,  the  value  was  3.97;  between  principals  in 
Category  4  and  Category  3,  the  value  was  4.57. 

Significant  difference  at  the  .05  level  on  the  ranking  of  Task 
38,  (6.38)  (Loyalty  to  America  and  the  American  way  of  life),  was 
obtained  between  principals  in  Category  1  and  Category  5.  Category  1 
was  the  most  deviant.  Comparisons  of  the  ranking  of  the  principals 
in  this  Category  and  the  principals  in  the  others  produced  fairly  high 
values  for  chi-square,  with  the  principals  in  Category  2,  the  value  of 
the  chi-square  was  4.35;  with  those  in  Category  4,  the  value  was  4.88, 
and  with  those  in  Category  5,  the  value  was  3.64. 

Category  1  was  also  the  most  deviant  in  the  ranking  of  Task  41, 

(An  emotionally  stable  person) .  Comparing  the  ranking  of  this  task  by 
the  principals  in  Category  1  with  the  principals  in  Category  2  yielded 
a  value  of  5.68;  with  those  in  Category  4,  a  value  of  7.26,  (This  is 
significant  at  the  .05  level.)  with  principals  in  Category  5,  a  value 
of  4.67. 

Principals  in  Category  1  were  the  most  deviant  for  the  third  time 
in  the  ranking  of  Task  42,  (A  sense  of  right  and  wrong).  Comparing  the 
ranking  of  this  Category  with  the  principals  in  the  other  categories 
produced  the  following  values  for  chi-square:  with  the  principals  in 
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Category  2,  a  value  of  3.67;  with  the  principals  in  Category  3,  a  value 
of  2.95;  with  those  in  Category  4,  a  value  of  6.14;  (This  is  significant 
at  the  .05  level.)  with  principals  in  Category  5,  a  value  of  3.64. 

Two  fairly  high  values  for  chi-square,  though  not  significant  at 
the  .01,  .02,  and  .05,  levels  of  significance,  were  obtained  on 
comparisons  of  Task  40,  (A  well  cared  for,  well  developed  body) .  The 
comparison  of  the  ranking  between  principals  in  Category  5  and  Category 
2  produced  a  value  for  chi-square  of  5.34;  between  the  principals  in 
Category  5  and  Category  4,  the  value  was  2.05. 

While  the  ranking  of  Task  47,  (Management  of  personal  finances), 
produced  few  disagreements,  two  values  of  the  chi-square  were  fairly 
high.  The  comparison  of  the  ranking  of  principals  in  Category  4  and 
Category  1  produced  a  value  of  3.98,  and  between  the  principals  in 
Category  4  and  those  in  Category  5  the  value  was  4.14. 

Even  though  much  disagreement  was  exhibited,  none  of  the  compari¬ 
sons  produced  a  value  for  chi-square  large  enough  to  be  significant 
at  the  .01  level  of  confidence,  the  null  hypothesis  is,  therefore,  accepted. 

Hypothesis  XI.  "There  will  be  no  significant  differences  based 
on  the  number  of  years  as  a  principal." 

Table  XIX  lists  the  information  on  this  sub-public. 

No  significant  differences  were  found  to  exist  at  the  .01  and 
.02  levels  of  confidence. 

Significant  difference  at  the  .05  level  was  produced  on  the 
comparison  of  the  ranking  of  Task  34,  (6.02)  (The  habit  of  weighing 
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facts  and  imaginatively  applying  them  to  the  solution  of  problems), 
between  principals  in  Category  1  and  Category  4.  Only  another 
comparison  produced  a  relatively  high  value  for  chi-square  on  the 
ranking  of  this  task.  The  ranking  between  principals  of  Category  3  and 
Category  4  differed  sufficiently  to  produce  a  value  for  chi-square  of 
2.24. 

Significant  difference  at  the  .05  level  was  obtained  on  the 
ranking  of  Task  37,  (7.14)  (An  understanding  of  government  and  a  sense 
of  civic  responsibility) ,  between  principals  in  Category  3  and  Category 
1.  Comparison  of  the  ranking  of  this  task  between  principals  in 
Category  1  and  Category  4  yielded  a  value  of  4.79  for  chi-square. 

Other  comparisons,  though  not  significant  at  the  .01,  .02  and 
.05  levels  were  fairly  high. 

Comparison  of  the  ranking  of  Task  39,  (Knowledge  of  the  world 
affairs  and  the  inter-relationships  among  peoples) ,  between  principals 
in  Category  1  and  Category  4  yielded  a  value  for  chi-square  of  5.31. 
Comparisons  of  the  ranking  of  this  task  between  principals  in  Category 
2  and  in  Category  3  produced  a  value  for  chi-square  of  3.66;  between 
Category  3  and  Category  4  the  value  was  4.14. 

Comparison  of  the  ranking  of  Task  40,  (A  well  cared  for,  well 
developed  body) ,  between  Category  1  and  Category  3  yielded  a  value 
for  chi-square  of  4.17;  between  principals  in  Category  3  and  Category 
4,  the  value  was  2.24. 

Comparison  of  the  ranking  of  Task  41,  (An  emotionally  stable 
person) ,  between  principals  in  Category  1  and  Category  2  produced  a 
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value  for  chi-square  of  2.30;  between  principals  in  Category  2  and 
Category  3,  the  value  was  3.66;  between  the  principals  in  Category  2 
and  Category  4  the  value  was  3.22. 

Comparison  of  the  ranking  of  Task  44,  (Information  and  guidance 
for  wise  occupational  choice) ,  between  principals  in  Category  1  and 
Category  2  yielded  a  value  of  2.39  for  chi-square.  The  comparison  of 
the  ranking  of  this  task  between  principals  in  Category  2  and  Category 
4  produced  a  value  of  3.11. 

Since  no  difference  was  found  to  be  significant  at  the  .01 
level  of  confidence,  the  null  hypothesis  is  retained. 

School  and  district  variables. 

Hypothesis  XII.  "There  will  be  no  significant  differences  based 
on  the  type  of  school  in  which  the  principal  is  employed." 

Table  XX  lists  the  information  on  this  sub-public. 

No  differences  were  found  to  be  significant  at  the  .01,. 02, 
and  .05  levels  of  confidence. 

The  greatest  difference  was  found  in  the  comparison  of  the 
ranking  of  Task  38,  (5.54)  (Loyalty  to  America  and  the  American  way  of 
life) .  Principals  in  academic  schools  assigned  higher  priority  to  this 
task. 

Taks  36,  (3.51)  (A  feeling  for  other  people),  was  preferred  by 
principals  in  the  vocational  or  composite  schools. 

Task  44,  (2.52)  (Information  and  guidance  for  wise  occupation 
choice),  was  given  higher  preference  by  principals  in  academic  schools. 

Task  45,  (4.08)  (Specialized  training  for  placement  in  a  specific 
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job),  was  given  higher  priority  by  principals  in  vocational  or 
composite  schools. 

Task  46,  (2.70)  (The  homemaking  and  the  handy  man  skills  related 
to  family  living) ,  was  favored  by  principals  in  the  vocational  or 
composite  schools. 

Since  no  difference  was  found  to  be  significant  at  the  .01 
level  of  confidence,  the  null  hypothesis  is  accepted. 

Hypothesis  XIII.  "There  will  be  no  significant  differences  based 
on  type  of  school  district  in  which  the  principal  is  employed." 

Table  XXI  supplies  the  information  on  this  sub-public. 

The  ranking  of  Task  32,  (10.29)  (A  fund  of  information  about  many 
things)  between  principals  in  separate  or  private  Catholic  schools  and 
principals  in  division  or  rural  county  schools  was  significant  at  the 
.01  level.  When  the  ranking  of  the  former  was  compared  with  the 
principals  in  city,  town  or  village  schools,  the  difference  was 
significant  at  the  .05  level;  the  value  of  chi-square  was  7.41. 
Comparison  of  the  ranking  of  this  task  between  principals  in  the  same 
group  and  principals  in  separate  or  private  Protestant  schools  was 
almost  significant  at  the  .05  level;  the  value  of  chi-square  in  this 
case  was  5.85. 

Task  37,  (6.77)  (An  understanding  of  government  and  a  sense 
of  civic  responsibility),  was  emphasized  most  strongly  by  principals 
from  city,  town  or  village  schools.  This  group  differed  at  the  .05 
level  vyith  principals  from  separate  or  private  Catholic  schools.  While 
not  significant  at  the  .01,  .02,  and  .05  levels  of  significance,  the 
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(a)  significant  at  the  .01  level, 
(c)  significant  at  the  .05  level. 


o 

c- 

o 

a. 

* 

• 

- 

r."  i* 

- 

■■ 

- 

• 

u  <■* 

a 

jr 

< 

> 

.  •  ■-> 

-  /© 

0 

✓C 

«*i  r- 

O' 

C  O 

■O  <“r 

V.  -• 

-1 

Hd 

1-. 

. 

■ 

f*. 

r* 

t  " 

CO 

V.' 

.-1 

Ol 

'u 

■ 

o 

•o 


84 


values  of  chi-square  obtained  by  comparing  the  ranking  of  this  task  by 
the  former  group  with  the  others  were  high.  Between  this  group  and 
principals  in  division  or  rural  county  schools,  the  value  was  2.58; 
with  principals  from  separate  or  private  Catholic  schools,  the  value 
was  4.76.  The  ranking  of  this  task  by  principals  from  division  or 
rural  county  schools  differed  sufficiently  with  principals  from 
separate  and  private  Protestant  schools  to  produce  a  value  for  chi- 
square  of  3.29. 

The  comparison  of  the  ranking  of  Task  38,  (6.14)  (Loyalty  to 
American  and  the  American  way  of  life),  between  principals  in  separate 
or  private  Catholic  schools  and  those  in  city,  town,  or  village  schools 
was  significant  at  the  .05  level.  Two  other  comparisons  yielded  values 
for  chi-square  which  were  almost  significant  at  the  .05  level.  Principals 
in  separate  or  private  Catholic  schools  assigned  higher  priority  to  this 
task  than  principals  in  city,  town,  or  village  schools.  The  value  of 
chi-square  in  this  case  was  5.49.  Principals  in  separate  or  private 
Protestant  schools  emphasized  this  task  more  highly  than  did  principals 
in  separate  or  private  Catholic  schools;  in  this  case  the  value  of  chi- 
square  was  5.21. 

The  ranking  of  Task  39,  (9.60)  (Knowledge  of  world  affairs  and 
the  inter-relationships  among  peoples) ,  was  significantly  different  at 
the  .01  between  principals  in  division  or  rural  country  schools  and  the 
principals  in  separate  or  private  Protestant  schools.  The  comparison 
of  the  ranking  by  the  latter  yielded  a  significant  difference  at  the 
.05  level  with  the  ranking  of  principals  from  city,  town,  or  village 
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schools . 

Principals  from  division  and  rural  country  schools  and  from 
separate  or  private  Protestant  schools  assigned  greater  importance  to 
Task  41,  (An  emotionally  stable  person),  than  did  the  other  two  groups. 
The  values  of  the  chi-square  when  comparing  the  first  group  with 
principals  from  separate  or  private  Catholic  schools  and  those  from  city, 
town,  or  village  schools  were  2.27  and  3.27  respectively.  Comparisons 
of  the  ranking  of  the  second  group  with  the  principals  from  city,  town, 
or  village  schools  and  those  from  separate  or  private  Catholic  schools 
yielded  values  for  chi-square  of  3.11  and  2.70  respectively. 

Principals  from  separate  or  private  Catholic  schools  assigned 
high  value  to  Task  42,  (A  sense  of  right  and  wrong) .  Comparison  of  the 
ranking  of  this  task  by  the  Catholic  group  and  the  principals  from  divi¬ 
sion  or  rural  county  schools  yielded  a  value  of  2.63  for  chi-square;  be¬ 
tween  the  former  group  and  principals  from  city,  town,  or  village  schools 
the  value  was  2.20.  Comparison  of  the  ranking  of  this  task  between 
principals  from  separate  or  private  Protestant  schools  and  principals 
from  division  or  rural  county  schools  produced  a  value  for  chi-square 
of  4.06,  and  the  comparing  of  the  ranking  of  the  former  group  with 
principals  in  city,  town,  or  village  schools  produced  a  value  of  5.34. 

Since  significant  differences  at  the  .01  level  of  confidence  were 
obtained,  the  null  hypothesis  is  rejected  and  the  alternative  hypothesis 
is  accepted.  There  are  significant  differences  based  on  the  type  of 
school  district  by  which  the  principal  is  employed. 
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II.  SUMMARY  OF  CHAPTER  V. 

The  purpose  of  this  study  was  to  determine  which  priority  the 
secondary  school  principals  in  the  schools  of  Alberta  assign  to  each 
task  of  the  school,  and  to  discover  whether  any  correlation  exists 
between  the  ranking  of  the  tasks  and  certain  variables  of  the  principals 
and  of  the  schools. 

To  determine  whether  the  apparent  agreement  existing  among  the 
principals  in  the  ranking  of  the  tasks  of  the  high  school  was  better  than 
what  could  be  expected  by  chance  happenings,  the  Kendall  Coefficient  of 
Concordance  (W)  was  computed.  The  value  of  "W"  was  found  to  be  0.463, 
the  value  of  chi-square  was  792.427.  This  value  turned  out  to  be 
significant  at  the  .001  level  of  confidence. 

The  tasks  in  the  Intellectual  Dimension  were  preferred  by  every 

sub-population.  Almost  unanimous  agreement  was  reached  on  classifying 

» 

Task  35,  (A  continuing  desire  for  knowledge--the  inquiring  mind) ,  as  the 
primary  objective  of  the  school.  No  other  task  produced  such  mutual 
accord. 

No  significant  differences  were  observed  at  the  .01,  .02,  and 
.05  levels  of  confidence  on  the  ranking  of  four  other  tasks.  There  were, 
however,  slight  preferences  indicated  by  the  ranking  of  the  tasks.  These 
tasks  were:  Task  40,  (A  well  cared  for,  well  developed  body) ;  Task  43, 
(Enjoyment  of  cultural  activities--the  finer  things  of  life)  ;  Task  44, 
(Information  and  guidance  for  wise  occupational  choice);  and  Task  46, 

(The  homemaking  and  handyman  skills  related  to  family  life) . 

Personal  variables. 


Neither  sex  nor  age  proved  to  be  good  predictors  of  educational 
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viewpoints . 

Men  principals  assigned  greater  priority  to  Task  33  (Efficient 
use  of  the  3  R's),  and  Task  47,  (Management  of  personal  finances  and 
wise  buying  habits) .  Women,  on  the  other  hand,  preferred  Task  41,  (An 
emotionally  stable  person),  Task  42,  (A  sense  of  right  and  wrong),  and 
Task  36,  (A  feeling  for  other  people  and  the  ability  to  live  and  work 
in  harmony) . 

Downey  reports  that  men  favored  learning  skills,  creativity, 
physical,  and  morality ;  while  women  prefered  aesthetic.^- 

The  findings  of  the  present  study  indicated  that  morality  and 
learning  skills  were  favored  by  women  rather  than  men.  The  other  three 
preferences  seem  to  be  supported,  but  the  differences  are  so  slight  that 
firm  conclusions  cannot  be  drawn. 

Younger  principals  showed  marked  preference  for  Task  33,  (The 
efficient  use  of  the  3  R's).  Older  principals  favored  Task  38,  (Loyalty 
to  America  and  the  American  way  of  life) ,  and  Task  41,  (An  emotionally 
stable  person) . 

Downey  reports  that  educators  under  45  years  of  age  favored 
vocational  guidance,  world  citizenship,  desire  to  learn,  fund  of 
knowledge,  and  citizenship.  Educators  over  45  years  of  age  prefered 

2 

aesthetic  appreciation,  morality,  physical,  patriotism,  and  emotional. 

L .  W.  Downey,  The  Task  of  Public  Education  (University  of  Chicago, 
Chicago:  Midwest  Administration  Center,  1960)  (Mimeographed),  p.  52. 

2 Ibid. ,  p.  51. 
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Only  the  last  two  listed  by  Downey  were  found  to  be  among  those  tasks 
yielding  the  highest  degree  of  significance.  The  differences  exhibited 
on  the  other  tasks  are  so  minimal  that  they  do  not  permit  the  drawing 
of  conclusions  with  any  degree  of  confidence. 

Social  variables. 

Among  the  four  variables,  religious  preference,  marital  status, 
ethnic  origin,  and  the  age  group  of  the  principal's  offspring; 
religious  preference  proved  the  best  predictor  of  educational 
viewpoints. 

Protestant  principals  assigned  higher  preference  to  Task  37, 

(An  understanding  of  government  and  a  sense  of  civic  responsibility) ; 
Catholic  principals  favored  Task  38,  (Loyalty  to  America  and  the  American 
way  of  life),  and  Task  42,  (A  sense  of  right  and  wrong--a  standard  of 
moral  behavior) .  Principals  in  the  Category  "Other"  gave  preference 
to  Task  34,  (The  habit  of  weighing  facts  and  applying  them  to  the 
solution  of  problems)  and  to  Task  39,  (Knowledge  of  world  affairs  and 
the  inter-relationships  among  peoples) . 

Downey  reports  that  Catholic  educators  assigned  more  importance 
to  morality  and  patriotism  and  that  Protestant  educators  favored  physical. 
The  findings  of  this  study  support  these  findings  in  all  cases. 

When  principals  were  classified  according  to  marital  status, 
significant  differences  were  expressed  at  the  .05  level  on  the  ranking 
of  two  tasks  and  enough  difference  on  the  ranking  of  another  to  be 
almost  significant  at  the  same  level.  Married  principals  showed  preference 
for  Task  37,  (An  understanding  of  government  and  a  sense  of  civic 
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responsibility),  and  for  Task  47,  (Management  of  personal  finances  and 
wise  baying  habits).  Single  principals  favored  Task  37,  (An  under¬ 
standing  for  government  and  a  sense  of  civic  responsibility) .  Members 
of  religious  orders  preferred  Task  43,  (Enjoyment  of  the  cultural 
activities--the  finer  things  of  life) . 

The  classification  of  principals  in  various  ethnic  origin  groups 
indicated  significant  disagreement  on  the  ranking  of  three  tasks  of  the 
high  school.  Principals  of  French  origin  assigned  higher  preference  to 
Task  42,  (A  sense  of  right  and  wrong--a  moral  standard  of  behavior),  than 
did  the  other  groups.  Principals  of  'Other  European*  origin  favored 
Task  36,  (A  feeling  for  other  people  and  the  ability  to  live  and  work 
in  harmony).  Principals  of  Non-European  origin  preferred  Task  37,  (An 
understanding  of  government  and  a  sense  of  civic  responsibility) . 

Division  of  the  principals  according  to  the  age  group  s  of  children 
provided  one.  significant  disagreement.  Principals  with  children  of 
school  age  favored  Task  47,  (Management  of  personal  finances  and  wise 
buying  habits),  more  highly  than  any  other  group  of  principals. 

Academic  and  professional  variables. 

Five  variables  of  the  principals  were  included  in  this 
classification:  years  of  training,  major  field  of  study,  recency  of 
tertiary  education,  teaching  experience,  and  experience  as  principal. 

The  years  of  training  variable  would  seem  to  be  the  best  predictor  of 
educational  viewpoints. 

Principals  with  fewer  years  of  training  assigned  higher  priority 
to  Task  38,  (Loyalty  to  America  and  the  American  way  of  life),  and  to 
Task  41,  (An  emotionally  stable  person,  prepared  for  life's  realities). 
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Principals  with  the  most  years  of  training  favored  Task  45, 

(Specialized  training  for  placement  in  a  specific  job). 

When  principals  were  classified  according  to  their  major  field 
of  studies,  no  significant  differences  were  observed  at  the  .01,  .02, 
and  .05  levels  of  confidence. 

Principals  who  had  undertaken  formal  studies  within  the  last  year 
favored  Task  36,  (A  feeling  for  other  people  and  the  ability  to  live  and 
work  in  harmony),  more  highly  than  did  all  other  principals.  The 
greatest  difference  was  observed  between  this  group  and  the  principals 
who  had  been  away  from  studies  for  only  two  years.  Principals  who  had 
not  undertaken  studies  within  the  last  7  years  or  more  preferred  Task 
37,  (An  understanding  of  government  and  a  sense  of  civic  responsibility). 

Principals  with  fewer  and  those  with  the  most  years  of  teaching 
experience  assigned  less  importance  to  Task  33,  (Efficient  use  of  the 
3  R's)  than  did  the  middle  groups  of  principals.  These  two  groups  also 
agreed  by  giving  more  preference  to  Task  41,  (An  emotionally  stable  person 
prepared  for  life's  realities),  than  the  other  groups.  Principals  with 
fewer  years  of  experience  favored  two  other  tasks  more  strongly  than  did 
the  others.  These  were  Task  39,  (Knowledge  of  world  affairs  and  the 
inter-relationships  among  peoples),  and  Task  42,  (A  sense  of  right  and 
wrong--a  moral  standard  of  behavior) .  Principals  with  16  to  20  years 
experience  preferred  Task  34,  (The  habit  of  weighing  facts  and  imaginatively 
applying  them  to  the  solutions  of  problems),  than  did  all  the  others. 

Principals,  new  at  their  position,  assigned  more  importance  to 
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Task  34,  (see  above),  but  as  principals  gained  more  experience  at  their 
position  the  priority  assigned  to  this  task  decreased.  The  ranking  of 
Task  37,  (An  understanding  of  government  and  a  sense  of  civic 
responsibility),  exhibited  the  converse  of  the  above  trend;  the  lowest 
priority  was  assigned  to  it  by  principals  who  had  only  been  a  few  years 
in  their  position,  and  the  priority  assigned  to  this  task  increased  as 
the  principals  gained  more  experience  in  their  position. 

Variables  associated  with  types  of  schools  and  types  of  school  districts . 

No  significance  was  found  to  exist  on  the  comparing  of  the  ranking 
of  the  tasks  of  the  secondary  school  when  the  principals  were  classified 
according  to  the  type  of  school  in  which  they  were  employed. 

The  classification  of  principals  according  to  their  employing 
board  produced  significant  preferences.  Principals  who  were  employed 
by  division  or  rural  county  school  board:  preferred  Task  39,  (Knowledge 
of  world  affairs  and  the  inter-relationships  among  peoples),  more  highly 
than  the  other  principals.  Principals  employed  by  a  city,  town,  or 
village  school  board  favored  Task  37,  (An  understanding  of  government 
and  a  sense  of  civic  responsibility),  more  strongly.  Principals  employed 
by  a  separate  or  private  Catholic  or  Protestant,  school  board  assigned 
higher  priority  to  Task  42,  (A  sense  of  right  and  wrong--a  moral  standard 
of  behavior) .  Principals  employed  by  a  separate  or  private  Protestant 
school  board  favored  most  highly  Task  38,  (Loyalty  to  America  and  the 
American  way  of  life). 
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CHAPTER  VI 


SUMMARY  OF  THE  STUDY  AND  CONCLUSIONS 

Summary  of  the  Study. 

In  an  age  when  new  knowledge  is  increasing  at  an  unprecedented 
pace,  and  in  a  society  that  is  demanding  great  efficiency  on  the  part 
of  its  citizens,  the  tasks,  or  the  emphasis  placed  on  the  tasks,  of  the 
high  school  must  be  adjusted  periodically.  This  adjustment  must  take 
into  account  present  and  future  conditions  of  society  so  that  the 
transition  for  the  present  school  students  into  productive  members  of 
society  may  be  accomplished  with  a  minimum  of  internal  strife. 

There  are  disagreements  concerning  the  most  appropriate  tasks 
which  the  high  school  should  pursue  to  achieve  this.  Some  educators  and 
non-educators  would  have  the  school  devote  all  its  energy  and  resources 
on  academic  goals;  others  would  want  the  school  to  stress  the  more 
practical  goals--preparation  to  enter  the  world  of  work--at  the  expense 
of  the  more  academic.  A  third  group  believes  that  the  arguments  presented 
by  both  factions  have  definite  merits,  and  that,  therefore,  a  compromise 
including  some  elements  from  each  of  the  divergent  viewpoints  should  be 
incorporated  in  the  curriculum  of  the  modern  high  school. 

It  may  be  said  that  the  goals  of  the  high  school  are  as  wide  as 
the  goals  of  society  itself.  Since,  however,  the  energy  of  the  school 
is  limited  and  since  many  other  agencies  besides  the  school  also  have 
the  duty  of  imparting  knowledge,  the  school  must  limit*  its  goals  to 
those  for  which  it  is  best  suited  and  leave  certain  educational 


objectives  to  other  institutions. 
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The  setting  of  the  goals  for  the  high  school  is  not  easy.  The 
objectives  must  incorporate  the  wishes  of  the  population  and  at  the 
same  time  be  sufficiently  realistic  to  meet  the  needs  of  the  school 
generation.  This  would  indicate  that  not  only  must  the  goals  be  set, 
but  they  must  also  be  assigned  priority.  This  priority  must  be  continually 
assessed  and  re-adjusted  to  meet  the  changing  conditions  of  society. 

Among  the  few  investigations  instituted  to  determine  the  desires 
of  the  public  and  educators  concerning  the  tasks  of  the  secondary  school, 
two  surveys  have  been  conducted  using  The  T.  P„  E,  Opinionnaire  as  the 
instrument  for  gathering  opinions  about  the  goals  of  the  school.  The 
T^_  E_j_  Opinionnaire  was  also  the  instrument  used  in  the  present  study 
to  gather  information  on  the  educational  viewpoints  of  principals  in  the 
Province  of  Alberta.  It  was  felt  that  a  study  of  this  kind  would  pro¬ 
vide  realistic  information  on  the  taslsof  the  school  because  principals 
are  in  close  contact  with  parents,  teachers,  and  students,  and  that, 
therefore,  the  report  of  the  survey  would  provide  a  reference  for  prin¬ 
cipals  who  are  interested  in  comparing  their  views  with  those  of  their 
colleagues . 

The  present  study  attempted  to  determine  which  tasks  of  the  high 
school  were  considered  most  important  by  the  principals  in  the  schools 
of  Alberta.  Two  considerations  were  given  special  emphasis,  (1)  what 
priority  was  assigned  to  each  task  of  the  secondary  school,  and  (2)  what 
variables  of  the  principal  or  the  school  was  associated  with  the  ranking 
of  each  task. 


The  sample  population  consisted  of  150  principals  drawn  randomly 
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from  the  total  population  of  secondary  principals  in  the  Province  of 
Alberta . 

Thirteen  hypotheses  were  proposed.  It  was  believed  that  the 
variables  included  in  the  hypotheses  would  account  for  the  variability 
observed  in  the  assigning  of  priority  to  each  of  the  tasks  of  the 
school  by  the  secondary  school  principals.  The  following  were  the 
hypotheses : 


(1)  There  will  be  no  significant  differences  in  the  ranking  of 
the  tasks  of  education  based  on  the  sex  of  the  principal. 

(2)  There  will  be  none  based  on  the  age  of  the  principal. 

(3)  There  will  be  none  based  on  the  religious  preference  of  the 
principal . 


(4)  There  will  be  none  based  on  the  marital  status  of  the 


principal. 

(5)  There  will  be  none  based  on  the  ethnic  origin  of  the 
principal . 

(6)  There  will  be  none  based  on  the  number  of  offspring  the 
principal  had,  has,  or  will  have  attending  school. 

(7)  There  will  be  none  based  on  the  amount  of  professional  and 
academic  training  of  the  principal. 

(8)  There  will  be  none  based  on  the  major  field  of  study  of  the 


pr incipal . 


(9)  There  will  be  none  based  on  the  recency  of  formal  education 
undertaken  by  the  principal. 

(10)  There  will  be  none  based  on  the  teaching  experience  of  the 


principal . 
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(11)  There  will  be  none  based  on  the  number  of  years  as  a 
principal. 

(12)  There  will  be  none  based  on  the  type  of  school  in  which 
the  principal  is  employed. 

(13)  There  will  be  none  based  on  the  type  of  district  in  which 
the  principal  is  employed. 

Summary  of  the  Findings. 

The  rank  for  each  task  was  determined  by  the  computation  of  the 
median  for  each  task  and  for  each  sub-population.  The  tasks  were  ranked 
according  to  the  relative  sizes  of  the  medians.  Comparison  of  the 
ranking  of  the  tasks  among  each  sub-population  was  performed  by  the 
application  of  the  Kolmogorov-Smirnov  two-sample  test.  The  level  of 
significance  in  the  differences  on  the  ranking  of  the  tasks  was 
ascertained  by  the  computation  of  the  chi-squares. 

The  analysis  of  the  returned  questionnaires  indicated  substantial 
agreement  among  the  principals  on  the  ranking  of  the  tasks  of  the 
secondary  school.  The  value  obtained  for  the  Kendall  Coefficient  of 
Concordance  was  significant  at  the  .001  level  of  confidence.  Even  though 
agreement  was  very  high,  some  variations  were  noted. 

The  total  population  of  principals  ranked  the  tasks  of  the 
high  school  in  the  following  order  of  priority.  The  wording  of  the 
tasks  is  given  as  it  is  set  down  on  the  Opinionnaire ;  in  brackets  the 
wording  for  the  corresponding  task  is  given  as  it  is  set  down  by  the 
Department  of  Education  for  the  Province  of  Alberta. 

(1)  A  continuing  desire  for  knowledge--an  inquiring  mind. 

(Ability  to  think,  to  express  thought  clearly  and  to  read  and  listen  with 
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understanding. ) 

(2)  The  habit  of  weighing  facts  and  imaginatively  applying  them 
to  the  solution  of  problems.  (Developing  competence  in  meeting,  and 
attempting  to  solve,  public  problems  and  issues  which  citizens  are 
required  to  encounter  and  on  which  they  must  take  action.) 

(3)  A  feeling  for  other  people  and  the  ability  to  live  and  work 
in  harmony.  (The  development  of  character  manifested  in  sound  habits 
of  behavior  in  social  relationships.) 

(4)  Efficient  use  of  the  3  R's--  the  basic  tools  for  acquiring 
and  communicating  knowledge.  (A  broad  understanding  of  the  fundamental 
principles  of  mathematics  and  their  importance  in  daily  living:  a 
mastery  of  mathematical  skills  necessary  for  vocational  competence; 
ability  to  read  as  included  in  Preference  1  could  also  be  included  in  this 
one . ) 

(5)  An  emotionally  stable  person  prepared  for  life's  realities. 
(Mental  health) 

(6)  A  sense  of  right  and  wrong--a  moral  standard  of  behavior. 

(The  development  of  a  pattern  of  values,  attitudes,  and  ethical  ideals 
which  furnish  justification  for  the  good  habits  and  culminate  in  a 
philosophy  of  life  which  recognizes  the  importance  of  religion.) 

(7)  Knowledge  of  world  affairs  and  the  inter-relationships  among 
peoples.  (Acquiring  insight  into  the  historical  background  of 
contemporary  society.) 

(8)  An  understanding  of  government  and  a  sense  of  civic 
responsibility.  (The  relationship  of  the  family  to  its  neighbor  and  the 
community;  the  objective  included  in  Preference  2  could  also  be  included 
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in  this  one.) 

(9)  Information  and  guidance  for  wise  occupational  choice. 

(Become  familiar  with  the  range  of  vocational  opportunities  open  to 
him,  and  also  learn  to  take  full  advantage  of  school  and  extra-school 
guidance. ) 

(10)  Enjoyment  of  the  cultural  activities--the  finer  things  of 
life.  (An  understanding  and  appreciation  of  cultural  heritage,  and 

also,  the  development  of  suitable  recreational  and  leisure  time  activities.) 

(11)  A  well  cared  for,  well  developed  body.  (Health  and  physical 
fitness) . 

(12)  A  fund  of  information  about  many  things.  (A  broad 
understanding  of  the  methods  of  science,  its  major  findings  and  its 
influence  on  human  affairs.) 

(13)  Management  of  personal  finances  and  wise  buying  habits. 
(Developing  consumer  competence.) 

(14)  Loyalty  to  America  and  American  way  of  life.  (Developing 
democratic  attitudes  and  behavior  in  all  social  situations.) 

(15)  Specialized  training  for  placement  in  a  specific  job. 

(Achieve  an  acceptance  of  his  own  capacities  as  indicated  by  professional 
analysis  of  interests,  socio-economic  status,  aptitudes,  personality, 
and  native  intelligence.) 

(16)  The  homemaking  and  handyman  related  skills  to  family  living. 

(The  responsibility  and  privileges  of  the  members  of  the  family  group.) 
Conclusions . 

It  has  already  been  stated  that  there  was  considerable  agreement 
on  the  ranking  of  the  tasks  of  the  high  school  within  and  among  the 
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various  groups.  There  was  no  significant  disagreement  at  the  .01, 

.02,  and  .05  levels  of  confidence  on  the  ranking  of  five  tasks.  In 
general  it  may  be  concluded  that  more  intellectual  tasks  were  assigned 
higher  priority  than  tasks  in  the  other  dimensions. 

On  the  other  hand,  there  was  disagreement  within  the  sub-publics 
as  well  as  among  the  various  classifications  of  each  sub-population. 

For  example,  the  task  which  was  given  the  first  rank  by  all  groups  was 
assigned  all  of  the  ranks  from  one  to  seven;  however,  more  than 
seventy-one  percent  of  the  principals  gave  this  task  a  value  of  either 
6  or  7 . 

Opinions  related  to  the  variables  considered. 

In  the  following  section,  the  rank  order  established  by  comparing 
the  sizes  of  the  medians  for  the  tasks  as  computed  for  the  total  sample 
population  is  followed.  The  significant  differences  for  the  sub-publics 
are  noted  and,  when  possible,  an  attempt  is  made  to  explain  the  reasons 
for  the  variations. 

Preference  1,  A  continuing  desire  for  knowledge--an  inquiring 
mind,  was  ranked  such  by  all  sub-publics  except  when  principals  were 
classified  according  to  their  religious  preference.  In  this  case, 
principals  who  were  neither  adherents  to  the  Catholic  or  Protestant 
faiths,  but  adherents  to  other  denominations  ranked  this  task  as  second 
in  importance,  the  difference,  however,  was  not  significant  even  at  the 
.20  level  of  confidence. 

Preference  2,  The  habit  of  weighing  facts  and  imaginatively 
applying  them  to  the  solution  of  problems,  was  ranked  in  importance  from 
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the  second  position  to  the  sixth.  The  highest  priority  was  given  to 
it  by  principals  who  were  Protestant,  had  been  teaching  for  over  21 
years,  but  had  only  been  in  the  position  of  principal  from  0  to  2  years. 
The  lowest  priority  was  assigned  to  it  by  principals  who  were  Catholic, 
had  been  teaching  from  16  to  20  years,  and  had  been  in  the  principal 
position  for  over  9  years. 

Preference  3,  A  feeling  for  other  people  and  the  ability  to  live 
and  work  in  harmony,  was  ranked  in  importance  from  the  second  to  the 
sixth  position.  It  was  favored  most  highly  by  principals  who  were  of 
"other  European"  extraction,  and  favored  least  by  principals  who  had 
undertaken  formal  studies  within  the  last  two  years. 

It  could  be  that  the  principals  in  this  category  are  new 
Canadians  or  only  one  generation  removed;  in  such  a  case  the  difficulties 
associated  with  establishing  oneself  in  a  new  country  could  account  for 
the  priority  given  this  task. 

Preference  4,  Efficient  use  of  the  3  R's--  the  basic  tools  for 
acquiring  and  communicating  knowledge,  was  ranked  from  the  second 
position  to  the  eighth.  This  task  was  favored  most  highly  by  principals 
within  the  age  group  34  to  45  years  and  by  principals  with  16  to  20  years 
of  teaching  experience.  It  was  ranked  lowest  by  principals  over  54  years 
of  age,  and  by  those  having  more  than  21  years  of  teaching  experience. 

It  is  to  be  noted  that  the  two  variables,  age  and  teaching 
experience,  involved  may  be  dependent  since  both  represent  roughly  the 
same  age  groups.  The  agreement  between  the  youngest  and  the  oldest 
principals  was  closer  to  one  another  than  it  was  with  the  middle  age 
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groups;  the  same  phenomenon  was  observed  between  principals  with  the 
fewest  years  of  teaching  and  those  with  the  most.  It  could  be  that  as 
principals  gain  experience,  they  realize  that  the  school  is  judged  by 
the  public  on  the  number  of  successful  candidates  on  external  examinations. 
One  of  the  best  way  to  increase  the  number  of  successes  is  to  stress  this 
task.  As  principals  near  their  retirement  age,  the  opinion  of  the  public 
does  not  affect  them  as  much. 

Preference  5,  An  emotionally  stable  person  prepared  for  life's 
realities,  was  assigned  anywhere  from  the  third  position  to  the  eighth. 

It  was  stressed  most  highly  by  principals  with  1  to  4  years  of  training 
and  by  principals  with  0  to  5  years  of  teaching  experience. 

It  may  be  that  inexperienced  principals  feel  that  it  is  there 
duty  to  help  emotionally  disturbed  students,  but  that  as  they  gain 
experience,  they  come  to  realize  that  troubled  students  may  be  more 
profitably  treated  by  more  competent  agencies.  This  does  not  imply 
lack  of  concern  by  the  more  experienced  principals,  but  rather  the 
realization  that  more  benefit  would  accrue  to  the  students  by  referring 
them  to  more  qualified  persons  or  institutions. 

Preference  6,  A  sense  of  right  and  wrong--a  moral  standard  of 
behavior,  was  ranked  from  the  third  position  to  the  seventh.  It  was 
stressed  most  highly  by  principals  who  were  Catholic,  and  who  were  of 
French  origin.  It  was  stressed  least  by  principals  who  were  Protestant, 
and  who  were  of  non-European  origin. 

It  is  believed  that  this  task  is  considered  neither  more  nor 
less  important  by  any  group  of  principals.  This  conclusion  is  supported 
by  the  ranking  of  this  task  between  principals  holding  positions  in 
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separate  or  private  districts  be  they  Catholic  or  Protestant.  In  this 
case  the  comparison  of  the  ranking  of  this  task  produced  a  value  for  chi- 
square  of  0.68.  It  is  not  significant  at  any  level  of  confidence. 
However,  it  is  believed  that  Protestant  principals  in  public  schools 
feel  that  the  duty  for  teaching  this  task  rests  primarily  with  the  home; 
Catholic  principals  feel  that  it  is  the  joint  duty  of  both  the  home  and 
the  school. 

Preference  7,  Knowledge  of  world  affairs  and  the  inter-relation¬ 
ships  among  peoples,  was  ranked  from  the  sixth  to  the  eleventh  position. 
It  was  ranked  highest  by  principals  who  are  adherents  to  the  Protestant 
or  ’’Other"  faiths,  holding  their  position  in  a  separate  or  private 
Protestant  district,  and  having  from  0  to  5  years  of  teaching  experience. 
It  was  stressed  least  by  principals  who  are  adherents  to  the  Catholic 
faith  or  are  not  adherents  to  any  organized  denomination,  are  holding 
their  position  in  a  school  division  or  rural  county,  and  have  16  years 
or  more  of  teaching  experience. 

The  youngest  principals  favored  this  task  more  highly  than  did 
the  oldest  principals,  but  not  significantly.  When  the  principals 
were  classified  according  to  their  teaching  experience,  only  the  youngest 
of  the  first  age  group  were  included  in  the  group  with  0  to  5  years. 

These  young  principals  were  born  either  during  or  shortly  after  World 
War  II.  It  could  be  that  the  importance  of  the  international  conflict 
during  their  younger  years  had  impressed  on  them  the  importance  of  this 
task.  No  explanation  can  be  offered  why  principals  in  separate  or 
private  Protestant  districts  ranked  this  task  significantly  different 
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at  the  .01  level  from  principals  in  division  or  rural  county  districts. 

Preference  8,  An  understanding  of  government  and  a  sense  of  civic 
responsibility,  was  ranked  from  the  second  to  the  thirteenth  position. 

It  was  ranked  highest  by  principals  who  are  of  non-European  origin,  by 
those  holding  their  position  in  a  city,  town  or  village  district,  and 
by  those  who  have  from  6  to  8  years  of  experience  as  principals.  This 
task  was  assigned  its  lowest  position  by  principals  who  are  Catholic, 
by  those  who  are  of  French  or  Ukrainian  origins,  and  by  those  having 
only  0  to  2  years  experience  as  principals. 

It  may  be  that  principals  of  non-European  origin  assigned  such 
high  preference  to  this  task  because  of  the  difficulties  they  experienced 
in  learning  about  our  form  of  government.  It  may  be  that  older 
principals  holding  position  in  city,  town  or  village  districts  developed 
a  greater  interest  in  government  due  to  closer  contact  with  the  local 
government . 

Preference  9,  Information  and  guidance  for  wise  occupational 
choice,  and  Preference  10,  Enjoyment  of  cultural  activit ies--the  finer 
things  of  life,  were  not  ranked  significantly  different  by  any  of  the 
various  sub-publics.  The  former  was  ranked  from  sixth  to  eleventh 
position.  The  latter  was  ranked  from  the  fifth  to  the  tenth  position. 

Preference  11, A  well  cared  for,  well  developed  body,  also  did  not 
produce  any  significant  differences.  It  was  ranked  from  the  eleventh 
to  the  thirteenth  position. 

Preference  12,  A  fund  of  information  about  many  things,  was 
ranked  from  the  tenth  to  the  sixteenth  position.  The  greatest  emphasis 
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was  placed  on  this  task  by  principals  teaching  in  separate  or  private 
Catholic  districts.  Lowest  emphasis  was  given  this  task  by  principals 
holding  their  position  either  in  a  division  or  rural  district,  or  in 
a  city,  town,  or  village  district.  One  reason  for  the  high  priority 
assigned  to  this  task  by  principals  from  separate  or  private  school 
districts  may  be  found  in  a  statement  from  the  Minority  Report  of  the 
Alberta  Commission  on  Education,  "The  essentialist  honors  critical 
thinking  as  highly  as  the  progressives.!;  but  permits  the  child  to  indulge 
in  it  only  after  he  has  acquired  a  wide  range  of  knowledge  in  a  logical 
pattern  upon  which  he  will  then  draw  to  solve  any  number  of  problems."'*' 

The  above  statement  may  also  account  why  Catholic  principals  assigned 

such  a  low  emphasis  to  the  task  which  was  given  second  preference,  creativity 

Preference  13,  Management  of  personal  finances  and  wise  buying, 
was  stressed  most  strongly  by  married  principals  and  especially  those 
with  children  of  school  age. 

Principals  who  fall  in  these  two  categories  are  probably  more 
aware  of  the  importance  of  this  task  in  the  lives  of  people  and  also  of 
the  difficulties  of  imparting  this  knowledge  successfully  to  children; 
therefore,  they  may  feel  that  a  joint  effort  by  the  home  and  the  school 
is  more  effective. 

Preference  14,  Loyalty  to  America  and  the  American  way  of  life, 
was  placed  from  the  tenth  to  the  sixteenth  position.  It  was  stressed 
by  principals  holding  positions  in  separate  or  private  districts,  either 

Ijohn  S.  Cormack,  "Minority  Report,"  Report  of  the  Royal  Commission 
on  Education,  (Edmonton:  The  Queen's  Printer,  1959),  p.  388. 
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Catholic  or  Protestant;  by  principals  having  4  years  of  training,  by 
principals  who  are  Catholic,  and  finally  by  principals  who  are  54  years 
of  age  or  over . 

Preference  15,  Specialized  training  for  placement  in  a  specific 
job,  was  ranked  from  the  eleventh  to  the  sixteenth  position.  Only  one 
significant  difference  was  observed,  principals  with  6  to  7  years  of 
training  stressed  this  task  more  than  did  the  principals  with  less 
training. 

Preference  16,  The  homemaking  and  handyman  related  skills  to 
family  living,  was  ranked  from  thirteenth  to  sixteenth  position.  No 
significant  differences  were  observed  among  any  of  the  sub-publics. 

It  must  be  noted  that  the  ranking  of  the  tasks  of  the  high  school 
represents  a  difference  in  degree  and  not  in  direction.  A  higher  prefer¬ 
ence  by  a  sub-public  for  one  task  necessarily  caused  differences  with  the 
other  sub-publics  in  the  ranking  of  the  other  tasks. 

Some  tasks  were  ranked  so  similarly  that  their  relative  positions 
in  relation  to  the  other  tasks  were  determined  by  the  value  of  the  first 
or  second  digit  after  the  decimal  point.  For  this  reason  only 
differences  significant  at  the  highest  levels  must  be  considered  conclusive. 

Of  the  variables  considered,  "age"  seems  to  be  the  better 
predictor  of  educational  viewpoint  in  the  personal  category.  In  the 
social  category  "religious  preference"  would  appear  to  be  the  best 
predictor.  "Years  of  training"  and  "years  of  teaching  experience"  would 
seem  to  be  the  two  best  in  the  academic  and  professional  category.  Finally 
of  the  two  remaining  variables,  the  school  district  by  which  the  principal 
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is  employed  would  seem  to  be  the  better. 

Suggestions  for  further  studies. 

It  should  be  profitable  to  conduct  a  study  on  the  opinions  of 
teachers  concerning  the  tasks  of  the  secondary  school  and  to  compare  the 
opinions  with  those  of  principals.  Such  a  project  could  be  planned  to 
have  a  better  representation  for  certain  sub-publics.  Some  sub-publics, 
aren  though  proportionally  representative  in  this  study,  were,  neverthe¬ 
less,  numerically  small. 

In  the  last  decade  or  so,  there  has  been  an  increased  emphasis 
placed  on  the  construction  of  technical  and  vocational  schools.  A  study 
might  be  undertaken  in  a  district  or  districts  that  have  benefitted 
from  such  schools  to  determine  if  the  viewpoints  of  the  educators  and  the 
public  are  still  comparable  to  the  findings  reported  by  Andrews  in 
Tasks  of  Alberta  Schools:  Public  and  Professional  Opinion. 

Recommendations . 

Since  the  goals  of  any  institutions  are  so  vital  to  its  success, 
and  since  the  goals  of  education  should  not  be  static  but  dynamic,  the 
following  three  recommendations  are  offered: 

1.  That  the  Departments  of  Education  continually  assess  the 
correlation  between  the  objectives  that  they  establish  for  the  school 
and  the  objectives  held  by  the  teaching  personnel  of  the  province. 

2.  That  the  principal  in  any  school  take  steps  to  have  the 
teaching  staff  assign  an  order  ©f  priority  to  the  objectives  set  by 
the  Department  of  Education  for  that  province. 

3.  That  the  goals  of  the  school  be  explained  to  the  patrons  of 
the  school,  and  that  the  latter  be  given  an  opportunity  to  express  their 
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views  with  the  possibility  of  causing  some  change  in  preference  if  the 
views  are  supported  by  sound  reasoning. 
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THE  T.P.E, 


AN  INSTRUMENT  EOR  OBTAINING  OPINIONS 

REGARDING 


EDUCATION 


Midwest  Administration  Center 
The  University  of  Chicago 


1 


You  are  participating  in  a  nationwide  survey  of 
the  TASK  OF  PUBLIC  EDUCATION,  a  project  sponsored  by 
the  Midwest  Administration  Center,  The  University  of 
-Chicago. 

The  T.P.E.  Opinionnaire  is  not  a  test  of  your 
knowledge  or  skill.  It  is  simply  a  device  to  record 
your  opinions  about  the  job  of  the  public  school. 

In  the  first  section,  you  are  asked  to  provide 
certain  information  about  yourself — but,  you  will 
note,  we  do  not  recpiire  your  name.  Information  and 
opinions  will  not  be  identified  with  individuals. 

Now  please  turn  to  section  one  and  answer  all 
questions  to  the  best  of  your  ability,  being  assured 
that  your  anonymity  will  be  carefully  protected. 
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SECTION  ONE 
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11 


7.  Occupational  designation:  Please  answer  in  terms  of  the  head  of  the  family. 

A.  Occupation 


B.  Industry,  Business,  or  Place 


8.  Please  circle  the  category  which  contains  the  annual  income  of  the  head  of 
the  family. 


1  less  than  $2,000 

2  $2,000-3,999 

3  4,000-5,999 

4  6,000-7,999 


5  $  8,000-  9,999 

6  10,000-11,999 

7  12,000-13,999 

8  14,000  and  over 


9.  Age 


10.  Sex 


11.  Race 


12.  Religious  preference:  Catholic _ ,  Protestant—,  Jewish — ,  Other. — ,  None 

13.  Years  of  education  (circle  the  highest  grade  completed) : 

College 

1  2  3  4  5  6  7  8  9  10  11  12  12  3  4 

14.  Have  you  ever  been  a  teacher  in  a  public  school?  _ 

15.  A.  How  many  children  do  you  have:  None - -  ,  below  school  age — — . , 

in  school. _ _  ,  out  of  school _ . 

3 


Graduate 
12  3  4 


B.  Have  any  of  your  children  attended  private  or  parochial  school?  (or 

will  any  attend?)  Yes _ .  No - 

C.  PI  ease  check  (O  any  of  the  following  statements  which  describe  your 

present  or  past  contacts  with  the  public  school . 

Present  Past 

-  . -  Member  of  the  Board  of  Education 

_  _  Member  of  citizens  planning  or  advisory  committee 

_  _  Elected  officer  in  a  school-parents  organization 

_  _  Attend  meetings  of  a  school-parents  organization 

Usually - ,  Occasionally. _ »,  Rarely _ _ 

. _  _  Attend  most  school  affairs  which  involve  my  child 

_ _  _  Make  it  a  practice  to  meet  my  child's  teacher 

Visit  school  occasionally  and  talk  with  teachers 
about  my  child's  progress. 

Talk  with  each  of  my  children  about  his  activities 
* ■  ■  and  progress  at  school. 

D.  Briefly  describe  any  other  contact  or  association  you  now  have  or  have 

had  with  the  public  school. _ _ _ ' 


' 


•  s 


. 

■ 


‘  : 


SECTION  TWO  4 

If  you  attended  a  public  school  or  have  children  attending  public  school,  112 
you  will  naturally  have  some  feelings  about  the  job  of  the  public  school.  Even 
if  you  feel  no  direct  tie  to  the  public  school,  as  might  be  the  case  if  you 
send  your  children  to  private  schools,  you  pay  taxes  to  support  public  schools, 
and  you  are  called  upon  to  vote  on  issues  about  the  public  schools.  It  is 
clear,  then,  that  every  adult  has  an  opinion  that  counts  about  the  relative 
importance  of  the  various  elements  of  the  task  of  the  public  school. 


Please  assume  for  the  next  twenty  or  thirty  minutes  that  you  have  a 
youngster  in  a  public  school.  Assume,  too,  that  this  school,  for  financial 
reasons,  finds  it  necessary  to  decrease  the  number  of  functions  or  services 
that  it  can  perform.  The  Board  of  Education  faces  the  problem  of  deciding 
which  functions  to  drop  and  which  to  retain.  As  a  parent,  your  opinion  is 
sought  by  the  Board. 

You  realize  that  children  and  young  adults  must  learn  many  things — some 
from  their  homes,  some  from  their  church,  and  some  from  the  public  school. 
You  must  decide  now  which  functions  belong  to  the  school  and  which  are  most 
impor  tant . 


Nov/,  imagine  that  pages  4  and  5  have  been  provided  by  the  Board.  One 
deals  with  the  public  elementary  school  and  the  other  with  the  high  school. 
Please  read  the  instructions  carefully  and  proceed  as  advised. 

THE  TASK  OF  THE  PUBLIC  ELEMENTARY  SCHOOL  5 

The  services  or  functions  your  elementary  school  now  performs  are  listed  on 
the  blue  cards  attached  to  this  page.  Please  indicate  your  opinion  of  their  im¬ 
portance  as  tasks  of  the  elementary  school  in  the  following  way; 

First,  read  them  carefully  and  sort  them  into  three  piles  on  the  desk  before 
you.  On  the  left,  place  the  three  or  four  which  you  regard  as  most  important.  On 
the  right,  place  the  three  or  four  which  are  least  important.  Place  the  re¬ 
mainder  in  a  pile  in -the  middle.  . 

Now,  sort  them  further  into  seven  piles — the  one  most  important  in  the  first 
pile,  the  two  next  important  in  the  second  pile,  three  next  important  in  the 
third  pile,  four  in  the  fourth,  three  in  the  fifth,  two  in  the  sixth,  and  the 
one  least  important  in  the  seventh.  When  you  have  finished,  your  sort  will  look 
like  this: 

1 — 1  1 — 1  czzi  czzi  c=i  czzi  czzi 

1 — 1  czzi  CZZI  CZZI  CZZI 

CZH  CZZI  CZZI 

CZZI 

Remember,  you  are  not  ranking  these  items  simply  in  terms  of  their  im¬ 
portance — but  in  terms  of  their  importance  as  tasks  of  the  public  .elementary 
school .  When  you  are  satisfied  with  your  sort,  place  the  cards  in  the  slots 
below,  as  you  have  sorted  them — one  in  slot  1,  two  in  2,  and  so  on. 


1 

2  • 

3 

4 

5 

6 

7 

One 

Two 

Three 

Four 

Three 

Two 

One 

Most 

Next 

Next 

Next 

Next 

Next 

Least 

ipor  tant 

Important 

Important 

Important 

Important 

Important 

Important 

' 


?<  bi  hr.  -  (1  ■  t  i> 


-  ■  ■  • ;  mi 


THE  TASK  OF  THE  PUBLIC  HIGH  SCHOOL 
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The  services  or  functions  your  high  school  now  perforins  are  listed  on  the 
yellow  cards.  Please  sort  them  as  you  did  the  others. 

First,  sort  them  into  three  rough  piles--most  important,  important,  and 
least  important. 


Now,  sort 
like  this: 


them  into  seven  piles  as  before.  Your  final  sorting  will  look 


mm  c im  mm 
cm  mm 
mm 


mm  c _ i  mm  mm 

mm  mm  mm 
mm  mm 
mm 


Once  again,  remember  you  are  ranking  these  items  in  terms  of  their  importance 
as  tasks  of  the  public  high  school.  When  you  are  satisfied  with  your  sort, 
insert  the  cards  in  the  slots  as  you  did  before. 


1 

2 

3 

4 

5 

6 

7 

One 

Most 

important 

Two 

Next 

Important 

Three 

Next 

Important 

Four 

Next 

Important 

Three 

Next 

Impor  tant 

Two 

Next 

Important 

One 
Leas  t 
Important 

When  you  have  completed 
the  second  sort,  please  close 
the  booklet  carefully  and  hand 
it  to  the  examiner. 

Thank  you  for  your  time 
and  cooperation. 


'ITED  in  u.s.a. 


> 

. 


* 

114 


88 


A  fund  of  information  about 
many  things. 

(32) 


Efficient  use  of  the  3  R's-- 
the  basic  tools  for  acquiring 
and  communicating  knowl- 

(33) 


The  habit  of  weighing  facts 
and  imaginatively  applying 
them  to  the  solution  of  prob¬ 
lems. 

(34) 


A  continuing  desire  for 
knowledge --the  inquiring 
mind. 


(35) 


A  feeling  for  other  people  and 
.•the  ability  to  live  and  work 
in  harmony. 

(36) 


An  under  standing  of  govern¬ 
ment  and  a  sense  of  civic  re¬ 
sponsibility. 

(37) 


Loyalty  to  America  and  the 
American  way  of  life.. 

_  _(38)_ 

Knowledge  of  world  affairs 
and  the  inter-relationships 
among  peoples. 

(39) 


A  well  cared  for,  well  devel¬ 
oped  body. 

(40) 


1  An  emotionally  stable  person, 
1  prepared  for  life's  realities. 

i  (4D 

I - - - - - 

I 

J  A  sense  of  right  and  wrong-- 
i  amoral  standard  of  behavior. 

i 

\  (4  2) 

-i - 

J  Enjoyment  of  cultural  activi- 
J  ties --the  finer  things  of  life. 

!  (4  3) 


•  Information  and  guidance  for 
i  wise  occupational  choice. 

!  (44)' 

j _ 

i 

i 

j  Specialized  training  for  place- 
|  ment  in  a  specific  job. 

:  (45) 

"i 

J  The  homemaking  and  handy- 

|  man  skills  related  to  family 

}  life. 

:  (46) 

r  ~r  < - 

i  Management  o  f  personal  fi  - 
i  nances  and  wise  buying  ha- 
j  bits. 

!  (47) 


High  School  Task  Items  (yellow  card) 


APPENDIX  B 


LETTERS  TO  PRINCIPALS 
AND 


EDUCATIONAL-PERSONAL  INFORMATION  SECTION 
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,  VJ> 


10920  -  82nd  Avenue, 
Edmonton,  Alberta, 
February  14th,  1967. 
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Dear  Principal: 

I  am  taking  the  liberty  of  attaching  a  questionnaire  which 
is  part  of  a  research  project  investigating  the  emphasis  placed  on 
the  various  tasks  of  education  by  secondary  school  principals. 
Although  I  expect  that  the  results  of  the  research  may  have  impli¬ 
cations  for  arriving  at  satisfactory  goals  for  schools,  the  study 
is  primarily  part  of  my  program  of  graduate  study  leading  to  a 
master's  degree  in  School  Administration. 

Your  name  was  selected  at  random  from  among  the  secondary 
principals  of  the  province  of  Alberta.  I  earnestly  solicit  your 
cooperation  in  completing  the  questionnaire  as  soon  as  possible. 

It  would  be  very  helpful  if  this  could  be  done  within  a  week.  Your 
responses  are  assured  complete  anonymity;  please  do  not  sign  the 
questionnaire . 

May  I  express  my  sincere  thanks  for  your  cooperation  in 
advance.  I  understand  the  demands  made  on  your  time  and  therefore 
am  especially  grateful  for  your  cooperation. 


Yours  very  sincerely, 


P.S.  INSTRUCTION  FOR  FILLING  QUESTIONNAIRE 

Please  complete  the  Educational  -  Personal  Information 
Section  (separate  sheet).  This  will  replace  Section  One,  page  two  (2) 
of  The  T.P.E.  Opinionnaire . 

You  are  asked  to  complete  page  six  (6)  only  of  the  booklet, 

The  T.P.E.  Opinionnaire. 
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EDUCATIONAL-PERSONAL  INFORMATION  SECTION 


17 


INSTRUCTIONS : 


Please  check  (X)  the  response  to  each  item  which  provides  the 
correct  information  about  you.  Kindly  answer  all  items. 


7 .  Age : 


13.  Religion  preference: 


8 


10, 


Sex: 

Male 


Female 


Years  of  teaching  experience: 


1 

2 

3 

4 

5 


6  to  10 
11  to  15 
16  to  20 
21  or  more 


Years  of  teacher  education  (as  per 
evaluation  for  salaries) : 


1 

2 

3 


4 

5 

6 


7  or  more 


11.  Years  of  experience  as  principal: 


1 

2 

3 

4 


5 

6 

7 

8 
9 


17. 


12.  What  is  your  area  of  specialization? 


Mathematics 
Social  Studies 
Science 

Modern  or  Classical 
language 
Other  (specify) 


Protestant 

Jewish 

None 


Catholic 

Other 


14.  Ethnic  origin  (as  per  census) 


British 

Ukrainian 


French 

Polish 


Other  European 
Other  (specify) 


15.  Marital  status: 


Married 

Single 


Divorced 

Religious 


16.  How  many  children  do  you  have? 


Below  school  age 
Of  school  age 
Post  school  age 
None 


Indicate  last  year  enrolled  at 
university: 


Full  term 


Summer 


18.  Type  of  school  in  which  you  teach: 


Academic 

Vocational 


Technical 

Composite 


19.  What  is  the  type  of  school  unit  by  which  you  are  employed? 

School  division  or  rural  county  _ 

City  public  school  district  _ 

City  separate  school  district  _ 

Town  or  village  public  school  district  _ 

Town  or  village  separate  school  district  (Catholic)  _ 

Town  or  village  separate  school  district  (Protestant) _ 

Other  (specify)  _ 
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Follow-up  Letter  to  Principals 


10920  -  82nd  Avenue 
Edmonton,  Alberta 
March,  1967 

Dear  Principal: 

Two  weeks  ago,  I  mailed  you  a  questionnaire  which  I  asked  you  to 
complete  and  return  within  a  week.  While  the  response  to  my 
request  has  been  excellent,  I  do  not  have  the  pleasure  of 
counting  your  completed  questionnaire  among  the  others. 

Because  I  would  like  to  make  this  study  as  valid  and  reliable 
as  possible,  I  shall  presume  on  your  good  nature  and  humbly 
request  that  you  fill  in  the  questionnaire  and  return  it  at 
your  earliest  convenience.  If  you  have  already  done  so,  please 
disregard  this  letter  and  accept  my  apologies. 


Yours  very  sincerely, 


J.  Roland  Aucoin 
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